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A new national resource

A new national development centre
designed solely to support and
promote supplementar y and
complementar y schools in England is
likely to be established early this year.

As readers of the Bulletinwill be
aware, we have been working
furiously on this project for some
time, and it looks as if that work has
paid off handsomely.
With a very generous grant from The
Paul Hamlyn Foundation already in
the bag, we are in ‘advanced
discussions’ with the DfES about the
grant they plan to award. 

Assuming this funding comes in,
the new National Resource Centre for
Supplementary Education will take
over completely from the Resource

Unit and will become the first ever
national champion for excellence,
innovation and partnership in
supplementary education. 

Our aims
Our funding is not for a long period
of time. The DfES is considering
funding us through to Mar ch 2008
which, in planning and deliver y
terms, is almost tomorrow. But we
want to achieve some ambitious
goals in that time:
n We want supplementary schools to 

have a clear national profile.
n We want there to be a national 

network of supplementar y schools, 
so we know how many there are, 
where they are, what they do, who

they work with, and what they 
achieve.

n We want mainstream schools to be 
taking supplementary schools 
seriously, and we want to make it 
as easy as possible for schools to 
work together .

n We want political and financial 
support for supplementar y 
education.

n We want national standards for 
supplementary schools, and a 
quality framework to help schools 
meet those standards.

n We want to make it easier to start 
schools, and ensure they flourish.

n We want to celebrate the 
extraordinary work that you do.

contd.on page 3

The Resour ce Unit wins DfES backing for an ambitious national centre
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Editorial Bullet n
Exceptionally good
news for the new year
Happy New Y ear from ever yone at the Resource Unit! W e hope you
have enjoyed the recent holiday and are buoyed up for 2007. The
Spring edition of the Bulletin comes to you with a new look for
the new year . We’ve shed a few grams while beefing up our
content. The result: a lighter Bulletin with a few more pages to
capture the increasing amount of news produced by or of
significance to the supplementar y sector . 

This ter m, the Resource Unit continues to bring you good news
about the work being done by schools and their pupils, and by
local authorities. The repor ts on pages 4 and 6 from Southampton
and Nor thampton councils illustrate both the beneficial effects of
supplementar y schooling on pupil achievement and the solid
suppor t that tuned-in authorities are providing for supplementar y
and mother-tongue education.

On page 6 we also bring you a brief repor t from the highly
successful Resource Unit annual conference. As you may
remember , the theme this year was quality and excellence,
explored through presentations, workshops and discussions. The
highlight of the day was the Quality Framework A ward ceremony ,
with four teen proud schools who par ticipated in the pilot
receiving cer tificates from Lord Adonis.

On the same page, a new Bulletin feature – Coventr y cor ner –
welcomes back a familiar face. Rémi Gonthier will keep us up to
date with sector activity in and around Coventr y. Another exciting
change for 2006 is the additional ar ts sessions in our popular , and
ever-expanding, training programme. These are delivered in
par tnership with England’ s mogul body of the ar ts world – the
Ar ts Council. Don’ t miss out – all our training sessions for this
ter m can be found on pages 17–19. W e’ve also forged a training
par tnership with the W estway Development T rust.

Finally – and we’ve done extremely well to keep this until the
end of our editorial – we are bursting with excitement about
momentous developments taking place at the Resource Unit and
what this means for supplementar y schools across England. This
exceptionally good news for ms our headline ar ticle.

Here’ s to a positive year for supplementar y schools’ pupils and
teachers, and ever yone involved in supplementar y education!

Yinka Ar mar tey
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National resource centreBullet n
Our remit
Which means what?

The National Resource Centre for
Supplementary Education, or NRC
(as it will be called until we come up
with a better name), will:
n be a source of support and 

resource for supplementary schools
across England in their role of 
raising educational attainment
(we will be working to extend that 
remit to the other countries within 
the UK)

n build effective networks between
schools and generate an 
infrastructure that helps raise 
standards of teaching, learning 
and management within 
supplementary education

n raise the profile and awareness 
of the supplementar y education 
sector’ s role in mainstream 
education

n campaign for better funding for 
supplementary schools 

n campaign and lobby both 
community and mainstream 
education sectors across a range of 
education-related issues that affect 
the UK’s BME communities

n help the sector grow through 
partnership and collaboration with 
mainstream education and with 
children’s services providers.

Independence
One of the key features of the NRC
and one we have fought hard to
ensure is that it will be wholly
independent of government.
Working within ContinY ou, which is
the UK’s leading community  charity
and our parent organisation, we will
provide an independent voice for
supplementary schools, and be free
to engage with government at both
local and national levels.

No money… yet
A core objective is to campaign for
better funding. W e all know that
supplementary schools operate on a
shoestring, but working with limited
funding they still achieve an
extraordinary amount. Nevertheless,
the DfES has categorically stated that
NRC funding is not to be used for
schools directly. 

We intend to change the
government’ s mind so that funding
will be made available in future. And
we will encourage local authorities to
support you better , and mainstream
schools to open their doors to you.

The team
The NRC will take over from the
Resource Unit so our head office will
remain at Holloway Road, but we’ll
also have an office in Leicester –
working very closely with our friends
at the School Development Support
Agency. Much of our work, as it has
been to date, will be done in
partnership with other organisations
and they will play an important role.

Rachel Bond and Yinka Armartey
will continue as mainstays of the new
organisation – Rachel leading on
much of our work around training,
and Yinka on quality, but we will be
developing our team substantially to
take on new people. 

In addition, there will be
conferences and seminars around
England, as well as work on a range
of other specific areas, such as child
protection. W e will develop good
practice toolkits and resources to
help you run your schools even
better, and help ensure that you are
kept up to date on developments in
policy that affect you, the
communities you serve and the
children you teach. And there will be
a national award scheme to
recognise outstanding achievement
in supplementary education.

Our ability to respond to local
issues on the ground will be a key
factor in our success. We won’ t have

enough money to have people
everywhere we want – hence our
regional strategic advisors. They will
cover large areas of the country (the
North West, the East Midlands and so
on) and work with education chiefs
and policy people. But one of their
principal tasks will be to ensure
better funding and support at an
even more local level.

Much of the work is at early stages
or in development now , and we will
keep you all closely informed on our
progress.

What happens next?
Assuming the funding is agreed (and
we are optimistic that it will be) we
will invite supplementar y school
leaders to a series of regional events
that we are arranging around
England. This will be a chance to tell
you more about our thinking and
plans to date, but crucially, it will be
an important opportunity for you to
tell us what you want from the NRC.
We will be working on national and
regional strategies so you can feed in
directly.

We will be undertaking a lot of
promotional work to make sure that
we are getting our message across;
we’ll be taking a number of key
projects forward and we will start
turning our limited mailing list into
the first national supplementar y
schools database. But most
importantly , we will be asking you for
your views and suggestions.

So thanks to everyone who helped
us get here, and WATCH THIS SPACE!

Paul Morrish, director , Resource Unit

Quality and improvement Regional work 
(London & the South) 

Regional work 
(Midlands & the North) 

Policy work and research Regional strategic development
and advice

Regional strategic development
and advice

Building a national network of
supplementary schools 

Building local support and 
co-ordination

Building local support and 
co-ordination

A national quality framework 
and code of practice

Supplementary and mainstream
schools’ Partners Programme

Supplementary and mainstream
schools’ Partners Programme

Accredited Training for school
leaders and tutors

Support for newly-arrived
communities

Supporting schools wanting to
start up

We will be developing the national team substantially taking on new
people to help deliver a really ambitious programme of work, all of
which will be grouped into three core divisions:



No money to pay teachers.
Unsuitable premises. Insufficient
resources. Ceaseless searching for
funds. Discredited as amateurish by
the mainstream – if acknowledged at
all. A familiar picture, no doubt, for
countless supplementary schools up
and down the countr y. But not quite
the picture in Northamptonshire. The
tenacity of supplementary schools in
this large and mainly rural county is
being rewarded and supported. In
fact, life for schools in the area must
be – in sector terms – near bliss. 

The background
There are 24 schools in the county
catering for over 1500 pupils and
their families. Local voluntary
committees run the schools – each
with a headteacher taking
responsibility for the delivery of the
curriculum. Most schools offer
mother-tongue classes to GCSE,
some to A level, while African-
Caribbean schools offer support for
accessing the national curriculum. All
schools offer cultural-awareness

activities, history and often some
music, dance, and art.

What sets the schools apart from
some others in England is the
backing they receive from the local
authority. Northamptonshire has a
genuinely active policy to support
these schools, which are run by the
shire’s growing Black and minority
ethnic population, located mostly in
the towns clustered around
Northampton and W ellingborough.
Some of these communities are
settled and have third and fourth
generation Caribbean and Gujarati
families. Others are more recent
arrivals, with Africans and Eastern
Europeans being the latest.

So what is Northamptonshire doing
to bolster the sector’s work? A great
deal. Firstly, the authority has
employed a part-time supplementar y
school officer who visits all the
schools on a regular basis. Fittingly,
the supplementary schools officer is
also an equalities officer and reports
to the authority’ s extended services
strategic officer. 

Secondly, supplementary schools
have been brought under the
umbrella of study support and work
closely with the study support team.
Members of the team conduct an
annual monitoring visit. Data on
results are analysed every year and
fed back to the pupils’
supplementary and mainstream
schools. Crucially, being brought into
the study support fold also means
that supplementar y schools are
offered access to training. Teachers
from the supplementar y schools have
become UFA fellows and tailored
courses are also offered, including
languages for Key Stages 1 and 2;
strategies for the language GCSE;
training on behaviour management
and on managing young people with
additional needs. Training on first aid,
child protection and educational
visits is given and constitutes the
minimum training each school is
required to undertake. 

Thirdly, the local authority sets the
budget for every school, pays the
teachers directly, monitors for
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Trailblazing in the Shire
Despite formidable difficulties Northamptonshire supplementar y schools thrive, thanks to LA support. 

Good practiceBullet n
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attendance and quality, and gives
each school an allowance per head.
Furthermore, the schools do not have
to go through a bidding process for
funding. Needless to say, this is a
great relief to supplementary schools
who would other wise be forced to
use huge amounts of their time
pursuing funds in the struggle to
remain sustainable and continue
classes. 

Fourthly, Northamptonshire LA
actively encourages mainstream
schools to acknowledge and value
the work done by supplementar y
schools. In tandem with this, there
has been a move away from locating
supplementary schools in community
buildings towards locating them in
mainstream schools. There is clear
logic behind this shift, as mainstream
schools provide free premises that are
safe, secure, smoke-free and are an
appropriate learning context. They
also offer facilities such as storage,
access to photocopying, display
space and access to ICT.

A mutual benefit
Northamptonshire sees its
supplementary schools as apposite
examples of extended services (and
would like Ofsted to note them as
such). Yet, the mutualism extends
beyond the advantages highlighted.
Supplementary schools are
encouraged to develop their
relationship with the mainstream by

considering taking on roles as
governors, offering cultural and
language input for the school. This
helps mainstream schools that are
crying out for a more diverse and
representative governing body, and
equally for parents who want to be
more involved in how mainstream
schools are run.  

Where there is more than one
supplementary school operating from
the same site, they are encouraged
to undertake joint activities such as
sharing break times, hosting joint
sports and cultural events and
organising end-of-term celebrations.
Subsequently, different community
groups become better acquainted,
and young people, who may be
reluctant to give time on Saturday or
Sunday for additional learning, are
able to see other young people
doing the same thing. 

What’s the impact?
The supplementary schools in
Northamptonshire: 
n develop a strong sense of cultural 

identity and belonging among 
their young people, with a positive 
effect on behaviour and 
performance in the mainstream

n ensure the continuation of 
generations of linguists, which 
supports the economic base of the 
county

n contribute to high levels of 
achievement at GCSE and A level, 

Bullet n Good practice

with many young people taking 
exams earlier than their peers do 
(mainstream schools are able to 
add the points scored to their own 
results).

n help reduce inter-group suspicion 
or rivalry as the groups are brought
together on a regular basis and 
encouraged to work together .
A growing number of mainstream

schools are going for the DfES
International School Award – their
links with supplementar y schools
help them gain recognition.

Some issues
There is a problem in stretching a
finite budget to deal with the
increasing demand. To help address
the issue of funding, the authority
intends to explore the possibility of
setting up a federation in order to
secure external sources of funding for
supplementary schools.

Communication between different
agencies working in collaboration is
another concern. For example, there
is a need for a greater liaison
between the local authority advisor y
staff and the inspection service. While
Ofsted needs to be better informed
about the role and impact of
supplementary schools, mainstream
schools need to track pupils’
achievements and remember to add
their points in the year when young
people in the supplementar y schools
take their exams early.

Other LA services, national agencies
and voluntary groups see
supplementary schools as an easy
target for all kinds of community
consultation and research. In order to
redress this and protect the schools
from undue pressure and distractions
from their main role, the study
support team asks for all requests to
be presented through the
supplementary schools officer.

To find out more about
Northamptonshire’ s supplementary
sector email Morcea Walker, lead
officer for supplementary schools, at
mwalker@northamptonshire.gov.uk, 
or visit the county’ s study support
website:
www.northamptonshire.gov .uk/Learning
/Services/Study/study_support.htm

The local authority sets a budget for every school,
allowing schools to focus on learning rather than funding.
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On the back of the National
Language Strategy and Languages
Ladder, there are signs of optimism
for foreign language teaching in the
UK. From 2010 all primary schools
will be required to teach one foreign
language at Key Stage 2. Although
most schools will opt for traditional
European languages such as French,
German or Spanish, we are hoping
that some schools will introduce
languages spoken within their
communities. This will make the
language learning experience more
meaningful and interesting. 

Southampton’ s Fairisle Junior
School now teaches Punjabi, Polish
and Gujarati within the school
timetable. Children not only learn
the basics of each language but also
broaden their cultural awareness by
visiting the Sikh temple, the Hindu
Vedic Society and the Polish Church.
We are hoping that many schools
will emulate this as the Community
Languages Service co-operates with
them in finding teachers and
suitable teaching resources. 

Pupils in Hampshire, Portsmouth
and Southampton can take AS and
A levels in Arabic, Bengali, Chinese,
Greek, Gujarati, Italian, Punjabi,
Persian, Polish, and Urdu. With up
to 100 pupils from across the three
councils taking examinations, results
are impressive. The vast majority of
grades fall within the A to C
bracket, half of those being A (or A*
at GCSE). 

In addition, there are nearly 40
community classes teaching these
languages in the area – and they
also cater for Afghan, Hindi, Nepali,
Somali and Turkish. 

The Community Language Service
attaches very high importance to
the professional development of its

tutors, as most of them are not fully
qualified teachers. The main
emphasis is on the practical skills
required to teach languages to
children. Our evaluation indicates
that most tutors find the training
highly useful and enjoyable. There
is a small number of tutors who
need help with English to take full
advantage of the training sessions,
so we try, where possible, to
organise some training sessions in
the tutors’ first languages. Our
training programmes are comprised
of sessions such as: preparing pupils
for GCSE, curriculum guidance, use
of internet for language teaching,
use of games for language
teaching, planning lessons,
improving teaching practice,
speaking and listening, and child
protection. 

Developing and maintaining
strong links with mainstream
schools is another high priority for
us. This link is vital to improve the
quality of teaching in community
language classes. One of the
number of areas where the
collaboration is working extremely
well is running language taster
sessions in schools. Children enjoy
these sessions immensely and they
serve to enhance the language
awareness of the children. The
Community Language Service is
also keen to work with primar y
schools in implementing the
National Languages Strategy to
teach foreign and community
languages in Key Stage 2. 

For details of what’s happening in
community languages teaching in
the three councils, email
sarwar.jamil@mountpleasant.southampton.sch.uk

or telephone 023 8084 0021

The scoop on
Southampton 
Dr Sar war Jamil, manager of the Southampton-based Community
Language Ser vice, gives an over view of developments across the
neighbouring councils.

A quality
conference 
The Resource Unit’s second annual
conference was, judging by the initial
feedback we received, an
outstanding success. Delighted with
the ‘brilliant line-up of speakers’,
delegates described the day as
‘inspirational’, ‘informative’ and
‘impressive’. 

Berniece Holtom, a workshop
facilitator enthused, ‘It’ s the best
conference I’ve been to since I’ve
been in this countr y. I’ve been here
five years and I go to a lot of
conferences!’ 

This year’s theme – quality and
excellence – was explored through
discussions around measurable
impacts on educational attainment,
attitudes and strategies that further
develop the quality of schools’
services, and the practical ways in
which government intends to
support the sector. 

The discourse was substantiated by
examples of good practice and a
series of workshops focusing on
training, teaching resources and
resourcefulness. Of particular use was
the time built into the programme
for networking and we aim to

Bullet n Good practice



I will also discuss setting up a
forum to represent supplementar y
schools’ interests, to help them work
closely with mainstream schools,
promote standards of quality , and
apply more efficiently for funding.

Finally, I will meet with colleagues
from neighbouring authorities to set
up an informal network of
supplementary schools co-ordinators
across the West Midlands.’

You can contact Rémi Gonthier on 
077 1599 2550 or email him at:
remi.gonthier@continyou.org.uk 

Coventry corner
As we announced in our Summer
edition of the Bulletin, the Resource
Unit has now started work in
Coventry. A familiar face has taken
the post of supplementar y schools
development co-ordinator within the
City Council’s Minority Group
Support Services: Rémi Gonthier,
who some of you may remember
from his time as senior consultant at
the Resource Unit office in London.
He tells us more about his objectives
for the coming months. 

‘After working for the Resource Unit
in London I was excited to start on a
new mission in Coventry. It’s a very
diverse city with almost fifteen per
cent of the population from minority
ethnic backgrounds. 

In the past few months I’ve been
visiting some of the 25
supplementary schools in the city in
order to compile a director y of
supplementary schools. The directory
will be distributed in key places
around the city and will help
promote the good work schools are
doing.

include this when we draw up the
programme for next year’ s conference.

However, for fourteen proud
schools, the best part of the
programme was undoubtedly the
high on which it ended – the Quality
Framework Awards ceremony. The
schools received their well-earned
awards from Lord Adonis,
Parliamentary Under-Secretary of
State for Schools and a firm
supporter of the sector. 

Snapshots from the quality and excellence conference (clockwise from top left); PaulMorrish, director of the Resource Unit;
Lord Adonis presents awards to the Quality Framework schools; serious discussion can still bring a smile!

A big thank you to ever yone who
contributed to the great success of
the event on the day and behind the
scenes.

For presentations and workshop
materials visit: www.resourceunit.com
The conference report will be
available to download shortly. 

‘The best
conference I’ve
been to since
I’ve been in this
countr y!’ 

Bullet n Conference
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Resources for 
supplementar y 
schools

Qualify to teach community
languages

Outlining the range of possible
routes, including PGCE, GTP and
RTP, this new leaflet details modern
languages extension courses,
offering free training in French and
German to prospective language
teachers to heighten their
employability . Information on
sources of funding, recognition of
existing qualifications and useful
contacts are also given. 

Community languages network seminar series

Free twilight seminars for teachers of community
languages from Comenius London, in partnership
with CILT, feature national and regional updates,
workshop sessions and opportunities to network
with colleagues over refreshments. 

Sessions run on 7 Mar ch and 26 May 2007 

For forthcoming seminar titles, see
www.cilt.org.uk/comenius/london/index.htm

To receive a copy, or order multiple copies to circulate
to colleagues, please contact Kathryn Abram at
kathr yn.abram@cilt.org.uk or 020 7379 5101
(extension 284). 
Regularly updated information on qualifying to teach
is also available at:
www.cilt.org.uk/commlangs/pathways.htm

CiLCiLTT, the National Centre for Languages, the National Centre for Languages
is the government’is the government’ s recognised centre ofs recognised centre of
expertise on languages. expertise on languages. 

Our mission is toOur mission is to
promote a greaterpromote a greater
capability incapability in
languages amongst alllanguages amongst all
sectors of the UKsectors of the UK
population.population.

Save the date! 
27–28 Mar ch 2007
ContinY ou’s extending ser vices conference 

Holiday Inn, Stratford-upon-Avon
For more information contact: Chantelle Peat on 024 7658 8476, or e-mail
chantelle.peat@continyou.org.uk 
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A national shortage
Even though school governors

make up the largest volunteering
force in England, there are at any
one time up to twelve per cent of
posts vacant. The significance of this
is real, as a mainstream school’s
governing body has ultimate
responsibility for the effective
running of the school and the quality
of education its pupils receive. When
a school’s board of governors is
understaffed, it places considerable
strain on those who are in post. 

While many schools struggle to fill
governors’ posts, they also
experience the additional pressure to
make governing bodies more
representative of the communities
they serve. According to the Institute
for Volunteering Research (2003),
ethnic minorities, people with
disabilities, those on low incomes,
the unemployed or lone parents are
all under-represented on school
governing bodies.

The national shortage of governors
has led organisations to take
remedial action. In south-west
London, Wandsworth Community
Empowerment Network (WCEN)
literally scouts for potential parent
governors at its information forums
or one-off community projects.
WCEN holds community forums
regularly in Battersea, Roehampton
and Tooting to distribute information

about the events or initiatives in
which people can participate if they
want to, including those that feed
into local decision making. Ad hoc
projects include, for example,
programmes to actively involve
parents in the effort to keep guns off
the streets. It is at such initiatives that
WCEN identifies parents who may be
interested in being involved as
volunteers, and who may have
children attending a local school. 

Wandsworth local authority also
held a parents conference at the end
of November last year. One of the
aims of the Supporting our Black and
minority ethnic children’s education
conference was to encourage more
parents to consider being school
governors. 

Making a difference
School governors make a difference.
Ofsted’s 2002 report noted that
schools that were well governed
tended to have higher standards.
And the benefits work both ways.
Governors gain a sense of satisfaction
through knowing children will
benefit from their efforts; they have
opportunities to develop new skills
and strengthen existing ones; to
work with people from a variety of
social, cultural and religious
backgrounds; to develop
understanding in key areas such as
finance, personnel, and strategic

planning; and gain an awareness of
the mainstream education system as
a whole. On a broader front,
volunteering supports the increased
emphasis on social cohesion. 

Could you make a
good governor?
With in-depth insight into young
people in educational settings
outside the mainstream and with
experience of managing a voluntary
organisation, a supplementary school
co-ordinator would be an ideal
school governor. Equally a parent. 
But you do not need to be working
in education or a parent to be a
school governor. You do, however,
need to be committed to raising
educational standards – someone
who can help to develop school
strategy. The School Governors’ One-
Stop Shop (SGOSS) will support you
through the application process and
help you find a school convenient to
work or home. Since its launch in
1999, SGOSS has identified around
10,000 school governor candidates.
So what are you waiting for? Get
governing!

Contact SGOSS on 087 0241 3883
or email info@sgoss.org.uk
You can subscribe to ContinYou’s
service for school governors for £35.
Visit: www.continyou.org.uk and click
on subscribe.

Desperately Seeking…

You?

You may just be the long-awaited critical friend a primar y or secondar y school has been sear ching
for – you are a potential school governor and a school somewhere needs you.



Involvement

A passion for peer participation 

Bor n in Casablanca and of
Moroccan and Anglo-Saxon
descent, Amina Dahbi-Skali is in
her last year of studies in land
economy at Cambridge
University . The Kensington and
Chelsea resident has been
instr umental in helping other
young people in the west London
borough to be successful and
proud of their heritage. The 22
year old tells the Resource Unit
about her involvement in the
borough’ s Moroccan
Supplementar y School, of which
she was for merly a pupil, and
describes how peer par ticipation
in education packs a power ful
punch. 

When I was about 11, I joined the
Moroccan Supplementar y School.
My father knew two of the teachers
there – Mr Allami and Mr Zouai.
Along with Mr Sala, the science
teacher, they became inspirational
role models for me. The school is
an amazing place and it enriched
my own life in many ways. It
grounded me in a community and
helped me to realise my
aspirations. It was about more than
just homework support; it was a
place where we could have general
discussions about whatever we
needed to. I got to mix with my
Moroccan peer group and learn
about my community . 

Peer education was always
encouraged by the school; so when

I started my A level studies I began
helping out my fellow pupils with
their GCSE studies. In fact, we – my
father , Mr Allami, Mr Zouai and I –
set up an affiliate school geared
specifically towards GCSE revision.
We taught revision skills and exam
techniques. It was ver y successful;
the young people who attended
achieved grades above those
predicted for them by their
mainstream schools, so we
extended the project for a second
year. The timetable obviously
included lessons, but there was
much discussion on current issues
which concerned the students, and
this really helped. Importantly ,
there were role models for the girls,
not just for the boys, which is not
always the case in the community .

The school realised that as a past
student with ever ything ver y fresh
in my mind, I could help the other
students, and they encouraged my
enthusiasm. As a result, for three or
four years I have been teaching
English language and English
literature GCSE classes. My younger
sister, a second-year Oxford student
and former pupil of the
supplementar y school, is now
helping out too. 

I am ver y interested in presenting
young people with higher
aspirations for further education.
We try hard to deal with any
barriers we come across. If any of
the young people has trouble in
school we sit down and talk to

them about it, in order to come up
with practical solutions such as
techniques for concentration in
mainstream classes. I ask them to
keep in mind that GCSEs will effect
their A levels. W e think, too, about
what they might want to do at
university .

Positive role models
People from ethnic minorities
should not underestimate the
power of positive peer role models
from their community . I tr y to
encourage pupils to apply to
reputable further and higher
education institutions, and
categorically tell them that they are
capable of getting through. T wo of
my pupils achieved really good
grades, some of the best grades the
school has ever seen, and secured
scholarships to private secondar y
schools for sixth form. They went
on to find places at the London
School of Economics.

The school also runs higher
education workshops with pupils,
where we look at the courses that
are on offer . We do workshops on
planning five and ten-year
aspirations. Parents have given ver y
encouraging feedback and are
immensely happy with the work we
are doing. 

Passport to success
There are debates all the time
about young people and ethnic
minorities. Golborne ward, where
the school is based and where
many of the young people who
attend it come from, is one of the
most deprived areas of Kensington
and Chelsea. So the backdrop to
our work is inequity; and a youth
culture that can see improper
means as the way to redress that
inequity . Youth culture today is
about immediate gratification; it is
hard sometimes for young people
to take a step back and say: ‘Where
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do I want to be in five years? ’
My role as a peer educator is to

tell them that education is a way
out, a passport to success. When
they come into the school, socially
interact, feel a part of the
community and enjoy the
camaraderie, they can begin to see
education as something they can
creatively employ for their own
means. It ’s not then an exer cise in
how much they can resist. 

I think one of the most powerful
things is to be that role model who
has actually done what you are
asking young people to do. It is
invaluable that someone who is
close to home can act as a positive
example of what they can achieve. I
could just sit with my pupils and go
through a university prospectus,
but real peer representation has a
greater impact.

I have learnt that if you do not
expect the worst from a young
person, he or she will want to
achieve well and continue to have
your respect. It is also about giving

individual attention. I have seen a
lot of growth as a result and it is
these things that really make young
people blossom and flourish.

Another factor affecting young
people is the inherited negative
discourses about our parents and
our elders, which often contribute
to poor self-image. T o address this
at the school, we have discussions
to understand that our parents
came to this countr y under
different cir cumstances; they
encountered social, cultural, and
linguistic challenges and yet they
have forged communities against
the odds. Through these discussions,
we learn to appreciate how much
our parents have achieved and to
respect them, and to acknowledge
that we have so much more
available to us that we can use to
succeed and to make them proud. 

Looking back at my own time at
the Moroccan Supplementar y
School, I can see it was always
supportive of my parents ’ ethos of
aiming for great things.

A treasure chest
Being able to go on to teach and
work with young people and make
their lives better in some way has
allowed me to grow exponentially . I
am now tr ying to create a network
of role models at the supplementar y
school, asking former pupils to
come back to us.

I’m now teaching all the
humanities as well as English
literature and language. Often it is a
case of not only teaching what to
study, but how to study , as well as
teaching sustainable skills that can
be transferred to any area of life.
Once you have these skills you can
do anything. This is why
supplementar y schools are such a
treasure chest, they take education
and put it into a holistic context. 

I cannot think of a more powerful
experience than the one the
Moroccan Supplementar y School
has given me. 

Importantly , there were role
models for the girls, not just
for the boys...

Bullet n Involvement
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The Coventry Tamil Academy of
Language and Arts (CTALA) is an
integral part of the Coventr y Tamil
Welfare Association, a registered
charity based in Coventry. Its
mission is to promote positive living
and communal harmony through
engagement with traditional and
contemporar y South Indian arts and
culture.

The Tamil Academy has been
teaching Tamil children in Coventr y
for over two years. It works in
partnership with the city council’ s
Minority Group Support Ser vices to
deliver Tamil classes every Saturday
at Sidney Stringer School. The
classes have been growing steadily

and are now catering for over 65
children every week. Last year, three
pupils achieved GCSE and A levels in
Tamil.

The Tamil Welfare Association has
also started a study group to help
pupils who need support in the core
curriculum subjects. The Association
also offers dance and music classes
including Karnatak music, Veena,
Miruthangam and Bharatanatyam
dance. 

To find out more about the Coventr y
Tamil Welfare Association, contact Mr
Kandiah Ariyaratnam,
coventrytamils@yahoo.co.uk 
or visit: www.tamils.org 

Did you know…?

Tamil is a classical language
spoken by over 74 million
speakers worldwide – one of the
few living classical languages,
with an unbr oken literary
tradition over two millennia.
Tamil school children are still
taught the alphabet using an
alphabet rhyme attributed to the
poet Auvaiyar, who lived during
the 13th century. 

Zion Tuition started in 2001 through
the hard work of two dedicated
teachers. Maria Sitaras-Yiangou and
Richard Atoyebi wanted a Saturday
school in New Cross, south London,
that would care about how children
were developing; a school that would
provide quality tuition using only the
services of qualified, experienced and
CRB-checked staff. As inexperienced
supplementary providers, they found
it tough at the outset, as they were
unaware of support available.
However, with perseverance and a bit
of market research, the pair managed
to make the school a success.

The school is based on a Christian
ethos but welcomes children from all
religious or cultural backgrounds and
focuses on the core curriculum
subjects of English, mathematics and
science. The learners’ needs are
assessed when they first attend the
Saturday school and the children are
placed within their particular age and
ability group. A professional teacher
works on the children’ s needs and
prepares them for SATs and GCSE
examinations. The teachers’ work is
consistently inspected by the
management, and training sessions
are delivered by Mrs Sitaris-Yiangou,

who has worked in a variety of
mainstream schools in the country as
a UK-qualified teacher and in
management. She understands the
importance of planning lessons,
differentiation and assessment, and
ensures her staff are up to date with
the latest teaching strategies. 

As a consequence, SATs and GCSE
results are high at the Saturday
school, with at least 98 per cent of
the learners achieving grades at or
above national benchmarks in all
subjects. 

According to the latest
questionnaire on the extent to which
children improve when at Zion
tuition, all the parents have remarked
that improvement is seen within the
first few weeks of attending lessons.
And now headteachers from local
mainstream schools have
recommended that parents use the
Saturday school’s services. 

Zion tuition thrives

The school will be opening
another centre on 13 Januar y
in Enfield, north London. To
find out more visit
www .ziontuition.co.uk or
contact Mrs Sitaras-Y iangou
on 079 0341 1923. 

Tamil taking hold

School newsBullet n



Spotlight on... Ali Udin
A stint of work experience, arranged by the GIL centre, led 16 year old Ali Udin to reconsider his options.

Unless you are a die-hard Arsenal fan
or work in the field of engineering,
chances are you would not recognise
the somewhat sober names Fire
Design Solutions or Peter Pendleton
& Associates. However, Ali Udin, a 16
year old student from Lewisham,
could tell you quite a bit about both
businesses – and not as a
consequence of any devotion to
Arsenal. 

When Ali turned up at the GIL
Centre last year to revise for his
GSCEs, he left with much more than
he bargained for. Thanks to the
centre’s intensive revision
programme, Ali  gained four As, five
Bs and two Cs in his exams. Ali had
decided he wanted to work in a
popular local sports shop during the
summer, but staff from the centre sat
down and worked through the other
options open to him. T ogether they
looked at whether it was best to get
a job straight away, or to look for
work experience that would help him
find a better-paid job the following
summer. This approach is very much
a part of the GIL centre’s ethos: a
focus on personal development as
well as academic attainment. 

Following the discussion, Ali
embarked upon a two-month work
placement which took him to a
leading building design consultancy ,
Fire Design Solutions, and a
prominent planning company , Peter
Pendleton & Associates, which was
involved in the relocation of Arsenal’s
football stadium. So impressed were
both businesses with Ali’s work that
each has indicated their readiness to
sponsor him with future work
opportunities and financial assistance
at university if he pursues a career in
engineering or planning. 

Real world of work
Before starting his work placements
with Fire Design Solutions and Peter
Pendleton & Associates, Ali spent a
number of weeks in the Building

Control department of a local
authority. Here he had a mentor, a
young Asian Muslim like himself.
With his own desk, computer , locker,
ID, email and travel expenses paid,
Ali felt like an ordinary member of
staff. A world away from the
corridors of college, his role involved
a range of administrative
responsibilities: he interviewed the
manager of Building Control, worked
on an advert to promote building
control to young people as a career
option, worked in the town planning
advice centre where planning
applications are submitted, scanned
site information for building control
managers in preparation for site
visits, minuted meetings, manned
phones, managed electronic
documents and dealt with the post.  

Using new skills
In order to experience the practical
hands-on side to the job and how
administration feeds into this, officers
took Ali to explore the building sites
that they were actually working on.
At Pendleton & Associates, Ali was
also able to investigate the various
aspects of town planning, aspects
made more relevant and tangible to
him when he visited development
sites at his local shopping centre in
Lewisham. 

In the work place, the temporar y
apprentice dropped his usual street
slang, became efficient in his duties,
and pleased colleagues with both his

Remember this is your Bulletin.
If you have any suggestions,

articles or letters email the team:
resource@resourceunit.com 

aptitude and attitude. During his
placement, Ali had the opportunity
to use his bilingualism to speak Urdu
to customers who were having
difficulties communicating with the
department. By stepping in as an
interpreter, he had the chance to see
a practical example of equal
opportunities and equal access. 

A few months on...
Ali is now studying four A levels in
maths, physics, government and
politics, and business. He enjoyed
being able to meet people from
different walks of life; he learnt that
he does not have to make an
absolute decision now about his
future career, but that he can start
somewhere and branch off into other
areas; he also felt that the skills he
learnt would be useful for the future
and that he matured considerably in
the two months he was on
placement. Asked to describe the
kind of person he was  at the start of
his placement, he sums it up in one
word: naive. But, he says he made
the right decision to do the
placement. It was a lot more
challenging than working in JD
Sport!

SpotlightBullet n

The GIL Centre
The GIL (Gradual inspired lear ning) centre, in Forest Hill,

south-east London has been r unning for two years.
The centre applies a holistic approach to lear ning,

complementing the national cur riculum. 
If you’d like to find out more about the centre’ s activities

contact Glenis Leitch on 079 3288 2489.
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Tackling issues in language learning 
The Community Language Education in Practice workshop and seminar . 

The provision of first language
instruction in community languages
is largely dependent on community-
led, often voluntar y, initiatives. But
access to first language or mother-
tongue instruction can raise
educational attainment through
cognitive development, content
mastery and second language
proficiency..

This was the theme of of the
Community Language Education in
Practice workshop, which brought
together a broad cross-section of
stakeholders (including
supplementary schools). It looked at
ways in which community-led
initiatives – working on a restricted
budget and dependent on volunteers
– might be supported by , and
extended into mainstream schools,
further and higher education. 
The day focused around three
workshops exploring key themes:
‘current practice’, ‘women and
children’s perspectives’ and
‘resources and recognition’. All three
workshop provided the participants –
some for the first time – with an
opportunity to share the perspectives
of their diverse linguistic heritages
and cultural backgrounds as well as
their professional and personal
experiences. Some of the main issues
raised were: 
n the status of community languages 
n identification of needs, the diversity

of needs, and appropriate responses
n socio-political implications of 

terminology 
n resource development 
n teacher training 
n network development 
n national, not just local, policy
n sustainability and the importance 

of bottom-up, community-led 
discussion.
Delegates particularly appreciated

the participator y nature of the
workshop and the broad cross-
section of participants and
presentations. But the highlight of
the day for many was the
presentation by students from

News and views 

Charles Edward Brooke School on
why first language learning was
important. In the words of one of the
students: ‘I would like my language
to be taught in school… because I
would not want to forget it… and
because I would like other people to
know more about my language… I
have travelled to England... I have to
leave my mother tongue and speak a
new language – I am losing my
mother tongue… will my mother
tongue grow back?’

The challenges were so many, the
needs – and the benefits – so great,
that there was not enough time to
do them all justice. Nevertheless, the
desire for many more such events
was apparent and there is a need for
similar workshops to be held around
the countr y, focusing on specific as
well as general issues. Perhaps the
language policy review announced in
October by the Education Secretary,
Alan Johnson, will provide such an
opportunity . 

To find out more please contact:
communitylanguages@soas.ac.uk.

Bullet n

‘I have to leave
my mother
tongue and
speak a new

language – I am
losing my
mother

tongue… will
my mother

tongue grow
back?’

The Community Language
Education in Practice workshop
and seminar was hosted by The
School of Oriental and African
Studies (SOAS) partnership with
the Camden Somali Cultural
Centre, Charles Edward Brooke
Secondary School and Lambeth
Children and Young People’s
Service, an event sponsored by the
SOAS-UCL Languages of the
Wider World Centre for Excellence
in Teaching and Learning (LWW-CETL).
The event was opened by
Professor Itesh Sachdev, director of
LWW-CETL and speakers included
Mohamed Hassan from the
Camden Somali Cultural Centre;
Workneh Dechasa, senior refugee
and community advisor from
Camden LA; Luisa Ribeiro,
Portuguese advisory teacher,
Lambeth Children and Young
People’s Service; Dr Akin Oyetade,
head of the Africa department at
SOAS and Julie Montgomery from
Asset Languages.
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Congratulations to Queens Park
Bangladesh Association!
Queens Park Bangladesh Association
has secured £15,000 from
Westminster City Council. After
attending the Resource Unit’s much-
valued fundraising training session,
QPBA staff successfully applied for
the local area agreement grant. The
year-long grant is funding QPBA’s
supplementary school, which opened
last September. The organisation,
based in west London, can now
afford to work with three qualified
teachers and is now hoping to secure
ongoing funding.  

Aside from using qualified teachers
QPBA is encouraging parents,

particularly mothers, to get more
involved in teaching children at the
school, a move which is helping to
improve pupil attendance,
punctuality and behaviour . The
Association is also looking to send
the mothers to the Resource Unit’s
sessions on child protection, lesson
planning, health and safety and the
British education system.  

It’s an exciting time for the school,
which is monitoring the pupils’
progress and liaising with local
mainstream secondary schools who
have been happy to talk with the
organisation.

QPBA’s supplementary school is
based in a local primary, has 24
pupils and teaches maths, English
and science; with the hope of
introducing Bengali in the near
future to facilitate communication
between pupils and parents. 
For more information about the
school, contact QPBA’s manager,
Somru Miah, on 020 8968 1177.
Alternatively email info@qpba.org

Belonging – Voices of London’s
Refugees, the major exhibition
reported on previously in the
Bulletin is the culmination of
research collected by two projects,
the Refugee Communities History
Project (RCHP), and the Refugee
Heritage Programme. So rich is the
content and so varied the media
through which it is presented, that
those attending the launch night
barely had time to explore the
exhibition. 

The organisers were privileged
to welcome many of those people
who came to London as refugees
and agreed to tell their personal
stories, the content of which is
integral to the exhibition. W ithout
their support and commitment the
exhibition could never have
happened. Jack Lohman, director
of the Museum of London, and
Tzeggai Yohannes Deres, director
of the Evelyn Oldfield Unit made
welcoming speeches, toasted with
non-alcoholic cocktails! Belonging...
is a fascinating and informative

exhibition for all ages, but with
plenty of interactive aspects that
have been built in with children in
mind. The exhibition will run until
25 February this year, but visit
soon as you will probably want to
go again!  

Visit www.refugeestories.org or
www.museumoflondon.org.uk

London Metropolitan University ,
hosts the first international
conference on bilingualism on 3
March. The theme this year is
‘Bilingualism, learning and
achievement’.

The keynote speech will be
delivered by Professor Jim Cummins,
University of Toronto, renowned
theorist and leading activist in the
field of bilingualism and education.

There will be presentations of
bilingual practice in the UK and a
range of workshop sessions.

To find out more contact Dr . Tözün
Issa at the LMU.
Email: t.issa@londonmet.ac.uk 
Tel: 020 7133 2399

Bilingualism in
practice

Belonging... a big hit
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BBC Children in Need 
For organisations working with
disadvantaged children and young
people under the age of 18 years. 

The next closing date for
applications is 30 March 2007. 

For guidelines on eligibility and
how to apply please visit
www.bbc.co.uk/pudsey.

Big Lottery Family
Learning
Big Lottery Fund has launched Family
Learning, a programme that helps
parents to understand more about
how their children learn and
encourages adults and children to
learn as a family.

The BLF is particularly interested in
hearing from projects where learning
is not based on getting a
qualification and those that will help
families who have not previously
been involved in learning together .
They are looking for imaginative
projects that meet local needs and
remove the practical barriers to
learning – for example, by providing
travel costs, additional support for
disabled participants, or childcare.
Local or national organisations can
apply for grants of over £10,000 and
up to £500,000, with the average
grant estimated to be between
£100,000–£150,000. Projects will be
funded for up to five years.

For further details please visit
www.biglotter yfund.org.uk and select
the Family Learning programme. If
you would like to speak to somebody
about this grant or would like to
request an application pack and
guidance notes, please phone the Big
Lottery advice line: 084 5410 2030

Big Lottery Fund –
Reaching
Communities 
There is £100 million available in
2006-07 through this programme,
largely aimed at benefiting the work
of voluntar y and community
organisations, providing funding to
help improve local communities and
the lives of people most in need. 

For further information visit
www.biglotter yfund.org.uk. To speak
to somebody about this grant or to
request an application pack and
guidance notes, phone the Big
Lottery advice line: 084 5410 2030.

Connecting
Communities Plus –
Community Grants
Scheme
A new fund from the Race Equality
and Cohesion and Faiths Units of the
Home Office, aimed at providing
support for local community
organisations to run projects that
increase race equality and
community cohesion within their
locality. Local groups will be able to
apply for grants of up to £12,000.
The fund is being administered by
the Community Development
Foundation (CDF), which has clearly
stated ‘Running supplementary
classes or homework support for BME
children’ as being a fundable activity.

To find out more about eligibility
and criteria visit www.cdf.org.uk 

CDF will also be able to provide
you with the next deadline for
applications. Tel: 012 2340 0343 

Local Network Fund 
The aim of the Local Network Fund
for Children and Young People is to
help disadvantaged children and
young people achieve their full
potential, by investing directly in the
activities of local community and
voluntary groups. Local community
groups who want to apply to the
Local Network Fund must contact
the Local Network call centre on 084
5113 0161 for an application pack.
Please phone the same number to
find out which organisation in your
borough is the Local Network Fund
provider. The fund gives individual
grants of between £25 0–£7,000. 

For further guidance visit
www.everychildmatters.gov.uk/strategy/
localnetworkfund

Trust for London –
Open Programme
The Trust for London aims to support
small, new and emerging voluntar y
organisations to help improve the
lives of people and communities in
London. The Open Programme aims
to challenge discrimination faced by
disabled people; to promote the
inclusion and integration of recently
established communities; to
strengthen mother-tongue and
supplementary schools to provide
creative educational opportunities
and to address new and emerging
needs.

To view their published new
guidelines for 2007-2011 please visit
www.trustforlondon.org.uk or phone
020 7606 6145.
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Spring 2007 training programme
Free learning opportunities for supplementary and mother-tongue schools

The Resource Unit’ s Spring 2007
training programme will comprise
of sessions on topics that are
relevant to you and your school.
We are delivering some tried and
tested favourites due to high
demand, as well as some new
additions. 

Child protection 
6 February 2007, 9.30–4.00 
(a full day course, lunch included)
All you need to know about this
complex and vital issue. You will gain
the confidence and knowledge to
understand and deal with child
protection issues and concerns, and
to tackle situations that may arise in
schools. The course will explore:
n values and attitudes, facts and 

definitions of child abuse 
n child protection legislation 
n responding and reporting abuse 

and the roles of other agencies.
Course facilitator: Claudine Rane, The
National Council for Voluntary Youth
Services

Developing your
health and safety
policy
8 February 2007, 9.30–4.00 
(a full day course, lunch included)
This one-day session will give you an
overview of health and safety law
and equip you with the practical skills
and knowledge necessary to produce
a health and safety policy for your
organisation. The course covers: 
n health and safety law
n contents of an effective health and 

safety policy
n a health and safety checklist for 

your organisation
n reporting and recording accidents.
Course Facilitator: Claire Standring,
Community Development Consultant
and Trainer 

TrainingBullet n

The Spring 2007
programme sees
a significant

development, as we join in
partnership with the W estway
Development Trust, in delivering
the session ‘Introduction to the
British education system’, to be run
from their base in west London. 

By doing this, we can reach out
to more supplementar y schools, as
we realise that the trek over to
north London is not always
convenient for all schools. However,
this session is still open to any
supplementary school, regardless of
where you are based. 

As normal all bookings (including
the session based at Westway)
should be sent through to the
Resource Unit, as we will still be
processing all forms. We hope this
is the start of further training being
taken to other parts of London,
with the aim of making our training
programmes even more accessible.

For the last 18 months or
so, we have been
including drama training

in each term’s programme, and this
has proved to be a favourable
addition, consistently attracting
new intake as well as repeat
participants. So we’re delighted to
announce that this term sees the
expansion of arts training
specifically for supplementary
schools, with a project funded by
the Arts Council England, London,
delivered in partnership with the
Resource Unit. 

The Arts Council have sourced
experts in their fields to deliver
three exciting sessions on the
following creative disciplines:
acting, directing and playwriting.
All three creative sessions are being
held at the Resource Centre on
Holloway Road (please see the
training schedule for exact details).
Why not take advantage of this
opportunity by attending all three!  

Announcing our new training partnerships
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Managing and
supervising people 
27 February 2007, 9.30–4.00 
(a full day course, lunch included)
This course is aimed at those with
line management responsibility for
staff and/or volunteers. You will look
at the essential responsibilities of
management, and what super vision
should achieve. 

On completion, attendees should
have an understanding of the legal
and moral responsibilities of
management, some clear tools for
supervision and appraisal and an
appreciation of the basic skills
needed to be an effective manager.
The course will cover topics such as:
n various methods of supervision
n appraisals
n identifying staff/volunteer needs
n dealing with difficult situations.
Course facilitator: Liza Dresner,
Fundraising, Development and
Training Specialist

Developing your
governing
document 
1 March 2007, 9.30–4.00 
(a full day course, lunch included)
This course will help you understand
which type of legal structure and
governing document is best suited to
your organisation. You will also
develop the knowledge and
confidence to understand the
contents of a governing document,
for example, constitution,
memorandum and articles of
association. The course will explore
the following areas: 
n different types of governing 

document
n choosing your legal structure
n recommended standard provisions 

for your governing document
n contents of the governing 

document.
Course facilitator: Claire Standring,
Community Development Consultant
and Trainer

Effective lesson
planning
6 March 2007, 9.30–4.00 
(a full day course, lunch included)
This course provides practical
guidance and activities to make your
lessons more enjoyable! You will gain
a clear understanding of how
planning benefits you, as well as your
pupils. An easy-to-use planning
model will be explained and as a
result of this course you will be able
to adapt plans effectively for your
own teaching cir cumstances. The
course will look at:
n what an effective lesson plan 

includes
n the advantages and challenges of 

a supplementary class
n how we can use these advantages 

and challenges to inform our 
planning

n putting theor y into practice – 
creating our own lesson plan.

Course facilitator: Yinka Armartey,
Resource Unit Consultant

Acting – building
foundations for an
ongoing drama class
7 March 2007, 9.30–4.00 
(a full day course, lunch included)
Funded by Arts Council England,
London, in partnership with the
Resource Unit.

What do children gain from acting?
Apart from enjoyment, it also helps
the development of the imagination.
It is an excellent outlet for self-
expression, increases self-awareness,
social awareness, self confidence, self-
discipline, self respect and respect for
others too. With the emphasis placed
on a classroom context, and building
foundations for an ongoing drama
class, the course will explore the
following areas:
n warm-up, physicality and vocal 

ability 
n improvisation and devising 
n working with a script.
Course facilitator: Bronwyn Lim,
Professional Actress and Workshop
Leader

Introduction to the
British education
system 
In partnership with the W estway
Development Trust.
8 March 2007, 9.30–1.00 
(a half-day course) 
The course introduces the national
curriculum and explains its
requirements across all key stages
and assessment on reading, writing,
speaking and listening. As a result,
you will be able to plan and deliver
lessons that make learning more
effective. The course will tackle a
range of topics including:
n the key UK Education Acts
n types of schooling, and various 

planning models and activities
n the education of ethnic minority 

children.
Course facilitator: Dr. Tözün Issa,
London Metropolitan University

NB the venue for this course is:
Supplementary Schools Resource
Centre, 7 Thorpe Close, London W10.
Nearest tube: Ladbroke Grove

Parental involvement 
13 March 2007, 9.30–4.00 
(a full day course, lunch included)
The friendly, informal and social
nature of supplementary schools
means that parents often feel more
at ease in approaching them. How
can we, with limited time, best
support these needs? We know that
parents and carers have a significant
role to play in children’ s learning,
how can we harness this and give
families ideas on learning together?
At this session there will be an
opportunity to find out more about
ways to support parents and carers;
and the benefits this can bring to the
school. The course will explore:
n the significant role that parents and

carers have in children’s learning
n parents and carers involvement in 

your supplementary school
n how we can support parents and 

carers, and the benefits to your 
school.

Course facilitator: Gill Morris,
ContinYou Development Manager

TrainingBullet n
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Booking procedure

Directing – from
page to stage
20 March 2007, 9.30–4.00 
(a full day course, lunch included)
Funded by Arts Council England,
London, in partnership with the
Resource Unit.
This course introduces the role of the
director, which is examined through
practical exercises and examples of
written plays. Participants will acquire
an understanding of the through line
of staging a play, and learn some
exercises to put that into practice.
The course is intended for those who
are already using or would like to use
drama as a learning tool in an
engaging, fun way. Participants will
acquire the principles of team work
and confidence building; and will
learn to employ a deeper sense of
commitment. The course will explore
the following areas:
n the process of research 
n interpretation and text analysis
n the involvement of designer, 

lighting and sound
n auditioning actors and rehearsal 

work.
Course facilititator: Kwong Loke,
Associate Director of Stonecrabs
Theatre Company and Yellow Earth
Theatre.

Start-up workshop
22 March 2007, 9.30–4.00 
(a full day course, lunch included)
Practical tools and advice on how to
start up a supplementary or mother-
tongue school. As a result of this
course you will have a better
understanding of the start-up
process, and will be able to apply this
to the planning and effective running
of your supplementary school. The
course will explore the following:
n strengths and weaknesses
n research and needs assessment
n governing document – aims and 

objectives
n action planning and organisational 

structures.
Course facilitators: Yinka Armartey
and Rachel Bond, Resource Unit
Schools Consultants

Monitoring progress
of pupils 
27 March 2007, 9.30–1.00 
(a half-day course)
How do we know that the children
we are teaching are making
progress? This course explores some
of the ways we can usefully monitor
and record children’s activities and
understanding, so that we can plan
with their needs and strengths in
mind. The course will focus on:
n consultation with children 
n contact with parents 
n the role of observation 
n easy to keep records. 
Course facilitator: Alison Hatt,
London Metropolitan University

An introduction to
playwriting 
28 March 2007, 9.30–4.00 
(a full day course, lunch included)
Funded by Arts Council England,
London, in partnership with the
Resource Unit. 
This course will explore the
techniques used to teach playwriting
skills to young people. It is specially
designed for those working in a
school environment so ideas
introduced can be used immediately
in the classroom. Through practical
exercises the participants will explore
different aspects of the craft of
playwriting (including character ,
language and structure). The course
will enable participants to:
n gain the knowledge and 

confidence to deliver playwriting 
sessions to their students 

n feel qualified to guide their 
students through the process of 
writing the first draft of a script 

n feel equipped with approaches 
and techniques in order to teach 
the craft of playwriting 

n learn and understand the 
multiple benefits of teaching 
playwriting to students 

Course facilitator: Ola Animashawun,
Associate Director, Young Writers
Programme, Royal Court Theatre,
London

1. Courses are free and often 
over-subscribed so book early. 
To reserve a place, complete a 
booking form and send us your
deposit cheque(s) of £15 (a 
separate cheque is required per
course), made payable to 
‘ContinYou’. 

2. Places are allotted on a ‘first 
come first served’ basis.

3. Your deposit cheque will be 
returned at the end of the 
training course. If you do 
realise you are unable to 
attend, and you cancel more 
than seven days prior to the 
course, we will refund your 
deposit cheque. 

4. An email will be sent to you 
confirming your registration, 
followed by a course outline 
ten days prior to the course. 
Please provide the email 
address by which you can be 
most easily reached.

5. Please do not arrive late as it 
disrupts the course for 
everyone else. If you do arrive 
late, it will be entirely up to the
trainer’s own discretion 
whether or not you will be able
to join the course. 
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Start-up guide
The Resource Unit’s Start-up guideis
a comprehensive, accessible course
of information for those who are:
• planning to provide supplementar y

and/or mother-tongue education
• in the fairly early stages of such

provision
• supporting supplementar y schools

in their borough or council.
For further information, call the
team on 020 7700 8189 or visit
www.resourceunit.com

Exploring archives
Archives are not dusty documents
decaying in a dark room somewhere,
but are a largely untapped resource
full of surprising material, which can
fire the imagination and revive our
thinking in unexpected ways. The
Museums Libraries and Archives
Council (MLA) and the George
Padmore Institute have collaborated
to produce this exciting teacher’ s
resource pack to support creative
history and citizenship education. It
can be used to discuss citizenship –
particularly in relation to more
difficult aspects around inequality,
human rights or colonialism. It
includes learning activity sheets for
students, 30 A4-sized colour archival
image cards and a CD ROM. 

The MLA and the George Padmore
Institute have generously donated a
number of the packs to the Resource
Unit. To obtain a FREE copy send in
an A4 SAE(with a request note) to:
The Resource Unit for supplementary
and mother-tongue schools
356 Holloway Road
London N7 6PA

Happy puzzles
We all know children learn in a
variety of ways and it is important to
ensure hands-on visual and
kinaesthetic learning experiences.
Puzzles can be a great learning tool
in this respect. The Happy Puzzle
Company has a range of logic
puzzles, wooden puzzles, games,
teasers and puzzle-books which are
great fun and excellent learning aids,
particularly (but not solely) for the
development of mathematical
thinking. These popular, stimulating
puzzles are suitable for all Key Stages. 
The company also offers Puzzle
Challenge Day programmes. They’re
designed to suit all students in Key
Stage 1, 2, 3, 4 and ‘16 to 19’, and
are of great benefit to students with
special educational needs. Challenges
are age appropriate and will link to a
variety of areas within the national
curriculum. 
Visit www.happypuzzle.co.uk  or call
087 0873 8989

Free Urdu books!
You may recall that Mrs Shamshad
Mian, a former supplementar y school
co-ordinator for the Pakistan
Women’s Welfare Association,
recently donated a number of
reading books in Urdu to the
Resource Unit. We still have some of
these beautifully illustrated books left
in stock.

We’re giving these books away free
– just pop in to our office and see
what you would like! (Call first to
make sure a member of staff will be
here). 


