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‘The benefits of parental involvement extend beyond the realm of literacy and educational achievement.’

The importance of parental involvement in their children’s literacy practices, National Literacy Trust, 2005

‘I’m a single parent with three children, to be honest [the Breakfast Reading Club] is the only time I get to sit down and read with them...’
Parent – Breakfast Reading Club Pilot 
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Section one: Executive summary

Background and introduction

This evaluation report examines the extent to which the Breakfast Reading Pilot, managed by ContinYou between October 2005 and July 2006, met its identified aims and objectives.

Supported by News International, UBS Bank and Macmillan Publishers
, the project involved 15 schools and one educare centre in three local authority areas: Tower Hamlets, Knowsley and Hackney. These areas were ranked as the 3rd, 4th & 5th most deprived wards in the 2004 indices of deprivation. The main aim of the project was for each of the settings to introduce family reading opportunities to their existing breakfast club. 

Each club was encouraged to adopt an individual approach, based on the specific constraints, possibilities and needs of their schools and the communities they operate in.  Guidance was given on possible methods of adaptation and baseline requirements for participation, but the specific structure, operational set-up and staffing decisions were left for the clubs to determine.  

The pilot had the following key aims: 

· to enable breakfast clubs to offer opportunities for family reading activities

· to contribute to family interest in reading 

· to positively encourage the involvement of parents and carers in their children’s learning and the school community

· to extend the message of a healthy lifestyle to the whole family 

· to provide relationship-building opportunities for schools – particularly with under-represented parent groups eg those from black and minority ethnic (BME) groups and male carers

· to encourage adults to value lifelong learning and, in particular, reading.

Summary of key findings

The evaluation focused on seven key objectives. 

Objective 1 – Opportunities for parents to learn alongside their children/receive support

Where parents were successfully engaged, the sessions proved to be a good opportunity to support their learning development and social/emotional needs as well as those of their child.  The pilot found that the majority of parents used the club as childcare, even where this was not the principal or declared remit of the club. This inevitably had an impact on the number of parents able to benefit fully from the opportunities presented by the pilot.

Objective 2 – Opportunities for parents to support their child’s learning

Parents were informed of the project and encouraged to become involved in a variety of ways.  Where parents took up this offer, the Breakfast Reading Clubs provided opportunities for them to support their children’s learning and personal development.  Parents and children participating in the pilot were universally positive about this opportunity.  Some parents reported this to be the only time they had in their day to support their child’s reading actively.  Barriers to achieving this objective mirror those of objective 1 and centre around physical location, the timing of the club and parents’ other commitments.

Objective 3 – Involvement of male parents and carers from black and minority ethnic families

As anticipated, male parents and carers proved more difficult to engage in the pilot.  One or more of the following factors are likely to have contributed to this finding. They are:

· the likelihood of the male carer being the principal earner

· the likelihood of it being predominantly mothers and female carers who receive or collect school literature and promotional materials

· the number of single-parent families where the mother is the primary carer 

· the wider school and community approach to engaging male carers.

The number of minority ethnic families engaged in the breakfast reading club pilot, generally, mirrored the pupil and family population of each individual school. Therefore, where there was a high BME population in the school, the percentage of the parents engaged in the pilot who were from BME backgrounds was also high.

Objective 4 – Parents’ and children’s interest in and attitude towards reading 

Feedback from parents, club co-ordinators and pupils indicated an increased interest in reading activities among the participating children since the start of the pilot.  There was insufficient feedback to determine the level of impact on parental interest in reading, though all who reported back said that they enjoyed the opportunity.  

Objective 5 – Relationship-building opportunities for parents and schools

All of the schools made significant attempts to engage parents and carers with the pilot and, where successful, co-ordinators report this had a positive impact on the parents’ relationship with, and understanding of, the school.  Promotional events and staff members having more than one area of responsibility within the school (eg club co-ordinator and home support worker) helped towards the achievement of this objective.

 The challenges that apply to wider school engagement with parents and communities (such as negative schooling experiences as a child, language and cultural differences, perspectives on the role of the parent in children’s education and the time availability of working parents) applied equally to the breakfast reading clubs.

Objective 6 – The benefit of offering families opportunities to read at breakfast clubs

Reading activities were found to be universally popular and (with small modifications) extremely practical components of a breakfast club.  For some parents and carers, this time of the day proved the best (or only) opportunity for them to have supported family reading time.  Other co-ordinators felt the informal environment of a breakfast club might attract parents who would not engage with a ‘reading’ or ‘literacy support’ club. Comparatively minor concerns were noted about the storage of equipment or the length of the session.

Objective 7 – Increased interest, confidence and attainment of pupils 

Although it was not possible to gather quantitative evidence of reading attainment from the information collated (see methodology and the full findings report below), it can be concluded, from the information gathered, that the introduction of reading activities had a positive impact on some children’s general literacy levels, social skills and conception of responsibility and co-operation.

Additional finding – Extension of healthy eating messages to families

All the clubs incorporated a healthy eating dimension into the breakfast club (for example, through information sharing, promotion, changed menus). Although this was not specifically investigated in this pilot, evidence from national feedback on family involvement in breakfast clubs indicates that, where clubs take a proactive approach to healthy eating, this has a knock-on positive impact on the dietary choices and health awareness of the wider family and community.  

Summary of conclusions

In conclusion the evaluation shows that:

· breakfast clubs provide an excellent focus for family learning opportunities, with unique advantages over other settings 

· offering informal family reading opportunities in such settings does enhance children’s interest and skills in reading activities

· offering opportunities for families to become involved in their child’s learning, the school environment and the community brings positive outcomes for the child, the parent and the school.  

Section two: Main report

Introduction 

This evaluation report presents the findings and recommendations of the Breakfast Reading Pilot supported by News International, UBS Bank and Macmillan Publishers.  It is based on the initial monitoring and evaluation forms sent to all clubs at the start of the pilot and on communications with club co-ordinators and staff throughout the process. 

Operation

The Breakfast Reading Pilot ran in 16 clubs in three local authority areas: Tower Hamlets, Knowsley and Hackney.  The first two areas launched the pilot in October 2005 and ran for three terms. The additional clubs in Hackney joined in January 2006 ran for two terms.  All clubs received:

· project information outlining the aims, objectives and commitments of the pilot

· monitoring and evaluation forms and explanatory notes

· a £200 grant to start the pilot

· support and guidance from ContinYou development staff

· resource guides and information on running breakfast clubs and a specific guide on Breakfast Reading Clubs

· free books and reading-related activities.

The pilot was designed to create opportunities to develop children’s interest in reading through modelling. 

It looked to:

· enable breakfast clubs to offer opportunities for family reading activities

· contribute to family interest in reading 

· positively encourage the involvement of parents and carers in their children’s learning and the school community

· extend the message of a healthy lifestyle to the whole family 

· provide relationship-building opportunities for schools – particularly with under-represented parent groups eg those from black and minority ethnic (BME) groups and male carers

· encourage adults to value lifelong learning and, in particular, reading.

All clubs taking part were expected to:

· run reading activities at least once a week for three terms (two terms in Hackney)

· hold a promotional or celebratory event each term

· encourage parents/carers to attend 

· complete all monitoring and evaluation information as required.

The three pilot authorities were ranked as the 3rd, 4th and 5th most deprived wards in the 2004 indices of deprivation. Two areas, Tower Hamlets and Hackney, have a very high percentage of BME families within their school populations. 

Background

The Breakfast Reading Clubs pilot was proposed in response to the identification of the positive impact that parental involvement can have on children’s performance in school
. Research has shown that parents are excellent role models in relation to their children’s attitude to reading. Given ContinYou’s experience of helping others to develop and sustain breakfast clubs and the associated benefits experienced by the club members, their families and the schools/local community, it was decided to develop a project that would explore the benefits and challenges of trying to draw these two elements together. 

Before the pilot began, it was noted that many schools are already actively encouraging parents to be involved in their children’s reading and are introducing schemes to advance this area of activity. It was hoped that Breakfast Reading Clubs would provide a further platform from which these opportunities could develop – perhaps reaching parents/carers who the schools otherwise find hard to engage (working parents, those from BME communities, male parents/carers). It was also acknowledged that achieving successful engagement of these families (particularly working parents who use the breakfast clubs to meet their childcare needs) would be particularly difficult.

It was understood before the project commenced that each school would face different challenges in order to ensure that the needs of their own locality and community were met and catered for. It was accepted, therefore, that the project management team might not be able to use a ‘one size fits all’ approach to supporting the schools, and also that each school would succeed and struggle with differing objectives and challenges along the way. 

Some of the following areas were identified as key opportunities before the project began:

· to use the introduction of reading within a breakfast club to build on creative reading practices already being developed and implemented by the school

· to use the introduction of Breakfast Reading Clubs as an ideal way of dissolving barriers between parents and the school/community

· to develop healthy eating practices within families attending the breakfast club and to encourage them to adopt other healthy practices in their daily lives 

· to encourage working parents to make time to: a) eat breakfast; b) eat breakfast with their children; c) spend time engaging their children/other children in activities based around reading

· to extend the children’s and their families’ understanding of the breadth of activities that can be associated with and can help to develop reading ability.

A proposal was made to News International, UBS and Macmillan Publishers to support the pilot project in three distinct ways and areas. News International funded project management and development support and the development of specific guidance documents (Breakfast Readers). UBS funded the extension of the pilot into Hackney and associated project management and support of development of reading activities.  Macmillan Publishers funded the provision of appropriate reading materials for a number of the schools involved. All other schools also received reading materials of an equivalent nature from other sources identified by ContinYou.

Models of approach

This section has been compiled to provide an overview of the more practical and tangible activities that took place as part of the pilot across the 15 schools which successfully ran activities. It aims to summarise, through the identification of common themes, the ways in which the schools actually introduced reading into their breakfast club. The separate case studies provide a more in-depth analysis of how five schools in particular delivered the project.

Staffing

In most clubs: 

· the breakfast club co-ordinator remained responsible for the day-to-day running of the club

· it was not necessary to recruit new members of staff to support the new reading activities

· where parents were successfully recruited, they became responsible for running the reading activities

· the existing breakfast club staff were also responsible for another role within the school – examples of other roles include learning mentor, home–school link worker, parent support worker

· the co-ordinator was supported by auxiliary staff, such as catering assistants, teaching assistants or community volunteers.  

In all cases, the club co-ordinator managed the engagement and involvement of parents.  One school also engaged learning mentors from local secondary schools to provide additional support for the reading activity (see case study 1).  

Engaging parents with the reading aspect of the club

A wide variety of methods was used to engage parents with the pilot programme, including:

· sending all parents and carers letters to inform them of the opportunity

· advertising to the parents/carers of existing club members

· the inclusion of articles/adverts within school newsletters

· building it into the school website

· by word of mouth in the playground and at parent meetings. 

One school highlighted the pilot scheme at the school Christmas event. This proved to offer another avenue of parental involvement, as many contributed to the pilot through fundraising and donated resources, even if they did not attend the club directly. In general the clubs faced significant challenges in engaging parents (see case study 3).

Engaging pupils with the reading aspect of the club

Diverse methods were also used to engage pupils with the reading aspect of the club. Some clubs were already offering books as part of a wider range of activities on offer, but none had previously focused specifically on reading activities.  Several clubs changed their approach or introduced new ideas to the club in order to engage and motivate – for example, through: 

· having reading as the sole activity on one day a week, rather than offering the choice of a range of activities (see case study 2)

· organising a visit to a city centre bookstore for pupils to choose their own books and activities

· a parent reading to a group and then asking questions

· using storyboards and illustration props to augment the story telling

· using audio materials eg monoboxes 

· providing sketchbooks to allow creative responses to the reading activity

· involving older children in hearing younger ones read

· providing books in the first language of the child’s family, where this was not English 

· using materials aimed at young people, or aimed particularly at girls or boys – eg football magazines.

All clubs highlighted the reading pilot to the members at the start.  Pupils were encouraged to view this as a celebration (particularly the new books provided as part of the pilot).  Some of the clubs experienced a change in membership during the course of the pilot, but this reflected general membership fluctuations and was not seen by the co-ordinators to be a result of the introduction of the pilot. Some of the pupils used the opportunity of the questionnaires to express unsolicited comments about their clubs: ‘I like breakfast club because it’s good for your brain’, or to feed back their ideas: ‘Make mums and dads read out loud.’ Inevitably, the promotion of reading proved more difficult to establish with some members than others. One child stated that the best thing about the club was: ‘[being able to…] watch TV and get Xbox 360 to play with’!
Operational format

All the clubs had a running time of between 45 and 75 minutes, but the frequency of offering reading activities varied between once a week and five times a week. The once weekly sessions might either be exclusively reading or mixed activities.

Clubs also varied in structure. Some ran the reading activities before eating breakfast, others afterwards, and some during breakfast.  The model used tended to develop organically, depending on the number of parents and children attending on any one day, the venue format and whether the breakfast was served by co-ordinators or external catering staff.  

Most clubs offered the reading activity in the same space, but one club (see case study 5) changed the location of the reading activities to another venue (to which they moved after breakfast). This was due to poor acoustics within the large dining hall in which the main club was held. 

The location of the breakfast club (eg school classroom, dining hall, study support room) affected the storage of reading materials and activities.  Where there was no designated space, storage had to be arranged elsewhere and this often provided an additional challenge for staff.  This was, in some cases, successfully overcome by appointing members as book/resource monitors (RCPS).

Overall findings and recommendations

The clubs

As detailed above, each of the settings involved in the pilot project was unique with regard to its student population, the community which it served and/or the way in which its breakfast club was established and run, prior to involvement in the project.  Some of the clubs were based in a small classroom, an activity hub or a portakabin, whereas others took place within the main school hall/dining area. Broadly speaking, the environment in which the club took place did not seem to affect the type of reading activities that took place – although, as in the case of one school, some found that moving the activity to a separate ‘reading’ area made the time spent more effective and rewarding for the young people and parents involved (see case study 2).  

The high level of variance among the participating schools and their members/engaged families led to some difficulties in drawing direct comparisons between them and the progress they made during the pilot. However, the diversity also provided the opportunity to draw together examples of how this ‘model’ has been developed and implemented, and to highlight degrees of success in a wide range of settings.

School staffing – recommendations – school level

· Clubs should have a designated person responsible for the reading activity/parental engagement.

· The involvement of secondary learning mentors was found to create a very positive link for students approaching transition to secondary school.

· Learning mentors/parent support workers, etc, should have involvement in breakfast clubs written into their job descriptions.

Parental engagement – recommendations – school level

· Parents are best engaged through face-to-face meetings/approaches.

· Targeting certain parents who are likely to support the pilot, or who have previously offered support to the school/club, can act as a motivator for others.

· Parents were more likely to attend when they had a pre-established link with the school – eg through attending community activities/fitness classes or English language support in the school – therefore creating such links will aid recruitment to the club.

· Working with the home support worker (or equivalent) to engage parents enables those who are perhaps less confident to receive support by building on an existing connection.

· Clear information should be provided to parents about what they would be expected to do at the club.

Pupil participation in reading activities – recommendations – school level
· Placing increased emphasis on reading, rather than simply offering it as ‘one option’, may lead to greater engagement.

· Actively involving pupils in planning activities or deciding what to read or what activities to do next time will increase their commitment and encourage ownership.

· Devising a wide range of reading opportunities and offering them creatively enables the clubs to become more inclusive and attractive to parents and children alike.

Location of club and practicalities – recommendations – school level

· Adequate consideration needs to be given to safe storage of materials and whether facilities and equipment can be shared with others.

· The size and space of the venue and furniture needs to be considered. Are the chairs and tables suitable for adults and children?

· If schools work with parents when they are planning the timing of the additional reading activities – discussing parents’ availability and how often they might be able to attend – this will increase parents’ commitment.

Overall project management – recommendations – development team

· The development team should facilitate introduction days for all participating staff and local authority representatives at the start of pilot initiatives.

· It should secure funding in order to profile examples of innovation and good practice developed during the pilot on the Breakfast Club Plus website.

Comparisons with the interim report

The successes, issues, challenges and variety of approach identified within this report are, in the main, reflective of those highlighted in the interim report in April 2006. There have been no significant areas of change to or development in the ways in which reading activities have been incorporated into the clubs*. They have continued to follow similar models of delivery throughout the pilot, and in most cases indicators suggest that they will continue to run in the future. (*those established as Breakfast Reading Clubs at the time of the interim report)

Original objectives for the evaluation

The original proposal stipulated that this evaluation would focus on seven distinct objectives, each associated with introduction of reading activity to an existing breakfast club. These seven areas have not altered over the course of the project. Each objective is highlighted below, together with a summary of the findings relevant to that area. In common with many other such initiatives in education, it is evident, from the level of information supplied and detail given, that some schools found it easier than others to monitor and comment on the achievement and ‘distance travelled’ in some of the broader objectives over and above some of the more specific ones. This is also reflected in the lack of quantitative concrete data returned in some instances.

Additional findings have also been identified. These are noted towards the end of this section. 

Objective 1 – Opportunities for parents to learn alongside their children/receive support

Feedback given through direct communication with project co-ordinators and parents indicated that a number of factors influenced the degree of success of the programmes. It was noted that:

· the likelihood of successful engagement of parents in the club is improved if staff already have a relationship with and an understanding of the targeted parents through their other roles eg if they are home support staff (Two schools deliberately used the project to support struggling parents.)
· parents have a number of demands on their time and some find it hard to devote periods of time to specific activities. However, those who are able to make dedicated time whilst still getting children fed and to school benefited from doing so.  ‘I’m a single parent with three children. ‘To be honest, this is the only time I get to sit down and read with them – at bedtime we’re all too tired.’ (Parent)
· inviting parents to attend the breakfast club and become more involved in the school can contribute to improving parents’ health and well-being.  One mother attending the Breakfast Reading Club, after being diagnosed with depression and becoming unable to work, found the engagement and interaction with staff and children a good stimulus for wanting to improve her own well-being. 
· where English is not a family’s first language, the Breakfast Reading Club initiative provides an informal way for children to help their parent(s) read. ‘Our school has extended this [further, by offering]…classes for parents.’. (Co-ordinator)
· the Breakfast Reading Club initiative evaluation identified examples of increased confidence and friendship building (reducing isolation) among parents.

Objective 2 – Opportunities for parents to support their child’s learning

One of the conditions of participation was that all clubs gave parents the chance to take part in the reading activities offered within their breakfast club. Much of this activity took place before the interim report was compiled in April 2006. At that point the following findings were identified and conclusions drawn:

‘Common ways of communicating to parents have included writing directly to club members’ families, placing notices in school bulletins and notice boards, and speaking at parents’ evenings and school events. All clubs have been encouraged to approach older siblings, grandparents and other carers as well as parents. All clubs who have engaged parents and/or other adults have reported that modelling is very successful and children enjoy the attention and stimulation of reading with elders.’

These methods of approach continued to be used throughout the remainder of the project, both by the schools which were already up and running and by those whose clubs introduced reading at a later date. Even by the time of the interim report, schools were reporting that ‘where parents were engaged successfully, most found [it] extremely rewarding and have sometimes been involved with children other than their own.’

Co-ordinators also identified other benefits associated with enabling parents to read with their children and the other breakfast club members. Particularly interesting observations included:

· Breakfast clubs often have fewer members and offer a smaller selection of activities compared with typical after-school clubs. This is of benefit to some members, as it provides more one-to-one time and a quieter environment – something that was noted as particularly beneficial to children with special needs.

· By including the reading activities within a wider club environment, parents were enabled to read with one of their children whilst the other(s) was/were engaged in other activities within the same club.  One parent said: ‘This is the only time I can read with her [my daughter] without being distracted by my baby.’ (Parent)
· One club co-ordinator noted that providing children with the opportunity to have ‘a parent all to themselves’ has a beneficial knock-on impact into the teaching day. 
However, by the interim report stage, five co-ordinators had reported that the majority of their parents/carers were in employment and were using the breakfast club to provide childcare for their children (regardless of whether the club was set up as formal provision).  This clearly has a large impact on whether parents are able to remain with their child during the club session. The project management team encouraged the club co-ordinators to be flexible in their approach to involving parents, looking to arrange the session in a way that would enable as many as possible to participate in some reading activity with the young club members.

For those clubs who managed to engage parents on a regular basis, the benefits were, as outlined above, relatively clear. However, one parent identified the problems of having multiple demands on their time first thing in the morning. ‘Some parents just can’t get it together at that time in the morning but they would do something at the end of the day.’  (Parent)
Objective 3 – Involvement of male parents and carers from black and minority ethnic families 

As anticipated, male parents and carers proved more difficult to engage in the pilot.  One or more of the following causal factors are likely to have contributed to this finding. They are:

· the likelihood of the male carer being the principal earner

· the likelihood of it being predominantly mothers and female carers who receive or collect school literature and promotional materials

· the number of single-parent families where the mother is the primary carer 

· the wider school and community approach to engaging male carers.

One positive feature of note is that the number of minority ethnic families engaged in the breakfast reading club pilot, generally, mirrored the pupil and family population of each individual school. Therefore, where there was a high BME population in the school, the percentage of the parents engaged in the pilot who were from BME backgrounds was also high.

Objective 4 – Parents’ and children’s interest in and attitude towards reading

All the co-ordinators who commented on whether they had witnessed a change in parents’ and children’s interest in and attitude towards reading reported that their members now demonstrated a definite interest in reading.  Three clubs reported that, at the beginning of the pilot, interest in reading was poor and members would opt for other activities where possible. Using methods such as those in case study 2, all of these clubs have now noted a significant increase in members’ interest in reading, with many members opting to engage in reading activities on ‘non-reading’ days.  One school noted that it was more difficult to engage boys with the pilot than girls and provided male-oriented literature (such as football magazines) to address this.

The findings indicated that there was a small increase in sibling attendance at the breakfast clubs since the pilot started, but it was difficult to attribute this solely to the introduction of reading activities.

Responses to the questionnaire at the start of the pilot showed that, although 78% of children attending read at home on ‘most days’ or ‘some days’ (as opposed ‘not often’ or ‘never’), 25% reported that they never read with their parents/carers.  Informal feedback from co-ordinators suggests that members enjoyed the one-to-one or small group time allocated to reading with adults and that parents enjoyed the reading activities themselves.

Where schools were unable to engage or retain parents, modelling by older pupils or staff had a positive impact on interest and confidence in reading among the younger children. ‘[It] provides a great opportunity for children to learn and interact in a mixed age group.’ (Co-ordinator)

Schools that varied the types of reading activities and experiences provided were more successful in meeting different levels of need regarding members’ ability/interest. These ‘varied activities’ included: 

· a parent reading to a group and then asking questions

· using storyboards and illustration props to augment the story telling

· using audio materials 

· providing sketchbooks to allow creative responses to the reading activity

· involving older children in hearing younger ones read

· providing books in the first language of the child’s family, where this was not English.
The varied approaches enabled children to make the links between reading and other activities, such as listening to tapes/learning languages/drama and song/writing letters.  ‘I never liked books before but now it’s good because I can play the characters with my friends – I want to finish the story first!’ (Child)
Feedback from the co-ordinators, parents and pupils indicates that participation in the pilot, and therefore the introduction of reading activities/parents to the existing breakfast club, contributed to the children developing in other areas such as confidence, imagination and performance/presentation skills. ‘We read a story and then act it out. I like it, but I like it even more when we make up our own endings for the story,’ (Child)
These findings were emerging at the interim report stage but, have been reiterated and confirmed through final discussions with and feedback from co-ordinators.

Objective 5 – Relationship-building opportunities for parents and schools 

The challenges that apply to wider school engagement with parents and communities (such as negative childhood schooling experiences, language and cultural differences, perspectives on the role of the parent in children’s education and the time availability of working parents) applied equally to the breakfast reading clubs. All the schools made significant attempts to engage parents and carers in the pilot. Where successful, co-ordinators report that this had a positive impact on the parents’ relationship with, and understanding of, the school.

Some of the clubs encouraged parental interest in the project by running promotional and celebratory events such as a Christmas fair and/or linking with other activities already taking place in the school. They used these opportunities to encourage parents to support them in raising funds for the club and securing donations of further resources, books, etc.

Feedback indicates that, by default, the Breakfast Reading Club provided an opportunity to identify shared aims and objectives within the school, particularly between those responsible for parent and family support and those in charge of the breakfast club. In some instances this was one and the same person. This provided opportunities for staff to use their dual role (eg club co-ordinator and home support worker) to the advantage of the pilot. For others it provided opportunities for the breakfast club to establish closer links with the home support or parent liaison worker in the school. Engaging parents in the breakfast club was one of the most commonly reported challenges, as reported by club-co-ordinators. However, where parents/carers were successfully engaged, feedback suggests that the parents were very positive about the pilot. One co-ordinator clearly identified the benefits of successful engagement by saying: ‘I’ve always had a good relationship with my parents, but now they are getting to know and support each other by reading and spending time with each others’ children.  Before people used to rush off, but now I see them talking to each other in the playground,’
The main, personal, barriers to participation by parents, as highlighted by feedback collected from club co-ordinators, were:

· a lack of confidence in using the English language 

· cultural perceptions of the family’s role in education and learning 

· low motivation or interest in engaging with the school community.

Objective 6 – The benefit of offering families reading opportunities in breakfast clubs

Overall, offering family reading time during the breakfast club was considered to be beneficial and enjoyable by co-ordinators and families. As a direct result of this pilot, one of the clubs has raised its profile and the adjoining primary school has requested that its pupils also have the chance to take part in the club in the future.  As well as benefiting the primary school, this would allow the club to capitalise on the resources of the school, enabling it to provide an enhanced service to its members.  

The challenges surrounding the successful engagement of parents have already been highlighted above. In those clubs where (through determined promotion) it was successful, family involvement is now viewed as a viable and beneficial option and one that will continue to be encouraged in the future.

In addition to the challenges highlighted above (under objective 5), it cannot be overlooked that many parents use breakfast clubs as a form of childcare. This may be because they:

· are working full time and need to get to work 

· have other responsibilities eg getting other children to another school

· have other commitments in the morning.

It is not insignificant that for many children, (predominantly) from socially disadvantaged backgrounds, who attend breakfast clubs (either because they have chosen to do so or as a result of a targeted approach by the school), this is a means of ensuring they have something appropriate to eat for breakfast before school starts. There are many parents/carers who simply cannot and/or do not provide their children with the opportunity or choice to eat any form of breakfast. Conclusions can be drawn, therefore, that it would be unlikely that these parents would choose to, or see the value of, attending activities such as Breakfast Reading Clubs. The evidence gathered throughout this pilot clearly demonstrates that, where parents were engaged successfully, most found the experience extremely rewarding and many have been involved and engaged in activities with children other than their own.
By looking at the timing and nature of breakfast clubs, it’s possible to see what some of the other barriers to participation and benefits of engagement are. For instance, one co-ordinator commented that: ‘Breakfast clubs often have short opening times, [so you need to design] reading activities [that are] quick and tidy, that can be done alongside breakfast.’ Overall, the feedback from co-ordinators suggests that there are a number of ways in which, by using breakfast clubs as the vehicle for introducing reading activities, a new group of pupils and parents have been ‘switched on’ to reading. The feedback could be grouped into three main areas: 

1 having a captive audience of original breakfast club members, many of whom would not have otherwise chosen to attend a reading club

· ‘Introducing reading activity to a breakfast club reaches children who would not normally volunteer for an after-school book or reading club.’ (Co-ordinator)  

· ‘The boys never would have gone to a reading club but because it’s breakfast and they know they can do sports and things as well they are happy to join in.’ (Co-ordinator)
2 having a positive impact on the wider school community and identifying areas for future development/expansion

· ‘We are looking at extending into the primary school now.  I think the head has seen all the different things that we do and can see how good it would be for the whole school. (Educare centre)
· ‘We are looking into multicultural breakfasts now and introducing physical activity to our club.’ (Co-ordinator)
· ‘It’s definitely given us a starting point, something that I think we will build upon in the future.’ (Co-ordinator)
3 reinforcement of the wider benefits of breakfast clubs, as previously identified in research compiled by the National Policy Institute, Kellogg’s, ContinYou and others.

· ‘The introduction of reading into the breakfast clubs often brought about a less hectic atmosphere that was appreciated in school.’ (Co-ordinator)
A number of barriers to club development were also noted by those who provided feedback. In the main, these barriers and challenges were associated with the development and time restrictions facing breakfast clubs generally, rather than being challenges that were specifically brought about by the introduction of the pilot. Again, these can be grouped into three areas:

1 practical arrangements

· staggered arrivals: ‘Our children don’t all come in at the same time, it makes it hard to set up activities but if we fix the time we wind up with only half the numbers.’ (Co-ordinator)

· ‘Our books inevitably end up getting a bit messy when children are eating over them.’ (Co-ordinator)
· ‘Integration into an existing club may be difficult if alternatives are perceived as more exciting.’ (Co-ordinator)
2 identification of/access to an adequate environment

· Storage and tidying up is a real problem for clubs that don’t have a designated space: ‘We have to clear the room by 9am because another group uses it. There’s just so little time for reading after breakfast and then having to get everything tidy for the next group.’ (Co-ordinator)
· ‘The original location [was] too noisy and not comfortable with other activities going on.’ During the pilot they moved their reading space to another location.
3 the need for adequate staffing
· ‘Breakfast time offers a really limited time if you don’t have other volunteers to help you. It’s always a rush to get everything done.’ (Co-ordinator)
· ‘You do need an extra pair of hands to do this really, one to support the children and one to support the parents.’ (Co-ordinator)
· ‘Most of our parents use us as childcare – there is a reason why they bring their children here rather than feed them at home. A lot of the time it’s work but sometimes they just have other priorities.’ (Co-ordinator) 

It is clear from the information given that perceived limitations of offering family reading opportunities at breakfast time were solely concerned with the storage and longevity of the reading materials and the suitability of the time of day for parents.  As far as we are aware, no school offered an alternative family reading programme that could act as a comparative model.  

Objective 7 – Increased interest, confidence and attainment of pupils

For reasons beyond the project manager’s and the evaluation team’s control (see pages 17-20) it was not possible to gather quantitative evidence of reading attainment from the information collated. Once the pilot started, it became apparent that it was going to be difficult to apply formal measurement of reading age gains in the very informal setting of a breakfast club. This was because the club co-ordinator rarely had immediate access to the baseline information required and the population attending any club was varied, both in terms of numbers and the range of reading abilities demonstrated by members/parents. In some cases, the level of literacy was so low that reading activities were varied to include story telling (by an adult) to the children, followed by comprehension questioning. As a result of these challenges, few schools attempted a formal assessment, but there is good anecdotal evidence of improvement of motivation to read, attention span and behaviour. Nevertheless, the findings did clearly illustrate an increased level of interest in reading and reading-associated activities. This example of difficult with monitoring findings correlates with those of Ofsted and Professor Alan Dyson in recent reports on the development of extended schools.  These suggest that schools are not yet giving enough priority to using appropriate data to ensure adequate evaluation of the impact of activities and services.

The evaluation processes that were undertaken during this pilot also allow us to conclude that it is likely that the introduction of reading activities to existing breakfast clubs contributed to some children’s improvement and development in the following areas: 

· general literacy levels: ‘We have one girl who hates reading but she has discovered that she likes writing out the stories.  When we sat down and did a few minutes’ reading with her each week, she would then go off and write out the story.  She comes in on her own now, picks up a book and starts writing it out.  She never would have opted to get a book before – she would have always done art or something.   Now the others are copying her!’ (Co-ordinator)

· social skills 

· conception of responsibility and co-operation: ‘The children are much more tidy and responsible now we have the new equipment. They always tidy up and put things away after using them, which they never did before.’ (Co-ordinator)
Other ‘soft’ outcomes associated with breakfast clubs more generally may also have been experienced by those involved in the pilot. These include: improved behaviour, increased self-confidence, higher levels of concentration and improved attendance and punctuality.

The links between personal achievement (ambition, satisfaction, fulfilment, goals, etc) and the contribution this can make to increasing levels of attainment are widely reported, speculated and in some instances proven (detailed evidence of this can be found in ContinYou’s comprehensive list of study support research and policy, the Online Reference: www.continyou.org.uk/onlinereference). The evidence from the Breakfast Reading Club pilot suggests that participants, both parents and pupils, experienced an increase in levels of confidence and felt a sense of enjoyment and personal achievement from having participated in the activities offered.

Additional finding – Extension of healthy eating messages to families

All the clubs incorporated a healthy eating dimension into the breakfast club. For example, some ran informative sessions on healthy eating, put posters up around the site, altered the menus offered or held general group discussions.  Although this aspect was not specifically investigated in this pilot, evidence from national feedback on family involvement in breakfast clubs indicates that, where clubs take a proactive approach to healthy eating, this has a knock-on positive impact in the dietary choices and health awareness of the wider family and community.  

Key findings from the project

· Incorporating family reading into breakfast clubs can bring positive rewards to schools, clubs and families, especially in relation to interest and access to reading activities and improving parental access to learning with their child.

· Locating reading activities in breakfast clubs can make it easier to break down barriers, such as low self-esteem, negative experiences of learning and schools, and lack of confidence in their own reading ability, that may deter parents from becoming involved.

· This also makes it easier to attract children who might be reluctant to participate in a more focused reading or literacy club or booster class.

· Flexible and imaginative approaches to reading help to engage parents and children.

· The initial engagement of families, particularly those considered ‘hard to reach’, is the key challenge in delivering Breakfast Reading Clubs. When these are successful, they engage families that may well not attend other activities.

· Retention of parents is also a challenge, mainly due to external work/financial pressures and the difficulty of sustaining motivation.

· Breakfast clubs are often used as a form of childcare. They should support, not replace, other opportunities for parents to be involved in their child’s learning.

· As with any new initiative, clubs should anticipate the likely need to adjust and adapt their practice as their experience develops and as they feel confident to do so.

· Designated training days and in-depth support should be available to co-ordinators developing new initiatives.

· Training should incorporate a session on the importance of evaluation and on evaluation methods.

Methodology

Project management

The pilot was allocated to a designated project manager within ContinYou, who offered ongoing advice and support to clubs throughout the process.  Individual support visits from the project manager were offered to all the settings and were taken up by thirteen of the sixteen originally involved.  The project was overseen by a Development Manager and supported by administration and support staff from ContinYou.  The evaluation was conducted by independent members of ContinYou staff, including the head of the Research and Evaluation Unit.

School selection

Due to the limited time between securing funding for the pilot and its implementation, particularly in Hackney, participating schools were identified and brought on board by representatives of the local authority in each area. Local authorities were chosen to reflect a range of regional areas and demography. The interests of the supporters of the pilot were also taken into consideration. Each area was asked to identify five schools or community/educare centres, including at least one secondary school. Feedback from the participating authorities highlighted at an early stage that only primary schools/educare centres were interested in taking up the opportunity. It is of note that the majority of breakfast clubs are offered in early years and primary school settings.  In the light of this and further reflection of the additional challenges associated with developing family learning in Key Stage 3 and 4 settings, it was decided to focus solely on primary schools(Key Stages 1 and 2). 

In the case of Hackney, six schools expressed an interest in the pilot. Hackney Learning Trust agreed to provide an additional grant to support the participation of the extra school.  However, two Hackney schools were later withdrawn from the pilot.  Primary School A faced significant staffing issues and, due to the short running time of the pilot (two terms for Hackney), was unable to start its activities in time to be considered in the final evaluation.  The school has, however, committed itself to trialling the activities for at least two terms and will continue with activities in the autumn term of 2006.  Informal feedback on the school’s progress is due at the end of October 2006 (see Annex ii).

Despite considerable efforts, we were extremely disappointed not to be able to make any direct contact with Primary School B. As a result, it was formally withdrawn from the pilot. The school did not take up any of the opportunities that were offered to identify and discuss with ContinYou the problems/issues it felt the pilot presented. It is, therefore, difficult to assess the causes of this lack of engagement.  One possible causal factor was the short timing for schools between notification of the opportunity to take part in the pilot and the starting date.  Other possible factors included the chain of communication for the selection of participating clubs.  As local authorities were asked to identify interested schools, it is possible that the initial agreement/expression of interest was made at a senior level without any consultation with the existing club leader. ContinYou’s experience has always proved that the best results are gained when direct communication is achieved with the person responsible for delivering the scheme or project at the earliest opportunity.  In this case, this was not possible and it could be true that this lack of direct contact was a contributing factor to the school’s non-participation. 

Guidance and monitoring information provided 

All settings were sent a welcome pack (both electronically and by post).  This included an introduction to the objectives of the pilot; support materials and reading resources; monitoring forms and parent/pupil feedback questionnaires.  All schools were advised from the outset about the timeframe for the return of the monitoring information and about how they could get help and support from ContinYou with interpreting these, if necessary. They were also advised of ongoing support that would be available when they were implementing the pilot.  

Data collection

Participating clubs were provided with a Freepost address for the return of information, or given the option to feed back information electronically.  All were contacted termly to remind them of timelines for providing monitoring information.  When co-ordinators did not return monitoring forms, both ContinYou support staff and the project manager were in regular contact with them to offer support with preparing these returns.  Modifications to the format of the information for the returns were offered, where relevant.  The level and consistency of returns was extremely disappointing.  Although we can only speculate as to the reasons for this, it is likely that the following could have been causal factors:

· co-ordinators not seeing monitoring and evaluation as part of their general role in the club

· lack of familiarity with evaluation processes and the importance of monitoring information in developing substantiated findings

· pre-existing time pressures and multiple demands on club staff

· failure to identify clearly within the school/club who would take on responsibility for this aspect of the project.

ContinYou's experience of working with schools on a variety of projects over many years suggests that organisers frequently undervalue their work and its impact. They often think that the roles they undertake are 'ordinary' and not exceptional, and often do not have the skills or tools to be able to undertake a detailed analysis of the outcomes, especially in terms of raised standards and achievement. Some co-ordinators offered to take on a task because they enjoyed delivering a particular service.  Thoughts of evaluation (and perceived 'inspection') do not sit comfortably for them and they see it as questioning their motives and effectiveness.

Case study formation


The original specification proposed that three focused case studies would be developed, each based on one school.  Considered selection criteria included:

· regional representation – one case study from each LA

· style of club – mix of study support/childcare-focused clubs

· ethnic representation – mix of majority white schools and majority BME schools

· age representation – mix of clubs open to children aged 0–11 years and 5–11 years

· club background – representation of new and long-established clubs, clubs open for 30 minutes and those open for 1 hour  

· parental representation – mix of clubs with existing parent involvement and those new to parent participation.

This structure was implemented and each school was contacted by phone or in person by the evaluation team three times during the pilot.  As the year progressed, it became evident for the following reasons that an alternative approach to the case studies would be more appropriate:

· One school felt by the second term that it had nothing further to contribute and declined further meetings with the evaluator.

· Time was made available for the project manager to visit all of the clubs involved in the pilot.  This enabled much more detailed information to be fed back from all schools than originally anticipated.

· Feedback from other participating clubs highlighted important findings worthy of case study profiling.

For these reasons, the case studies have been formulated to highlight key areas of learning or innovation in the implementation of the pilot rather than the individual experiences of three schools.  

Key learning from methodology 

1 Contact with/support for operational staff 

In many cases, it has proved quite challenging for the project manager to be able to secure the level of feedback that was hoped for in the original specification.  Concentrated, and frequent, physical presence in the clubs to support and encourage operational staff (eg co-ordinators) to both record and report information, and to support them in working towards the objectives identified proved to be an essential ingredient if monitoring and evaluation were to be successful.

Within the school a number of factors also influenced the effectiveness of the scheme including:

· the motivation/perceived remit of the co-ordinator

· the support offered by the school itself, especially from the senior management team

· the involvement of operational staff in the agreement to take part in the pilot and a clear understanding of the activities and responsibilities this entails.

An initial training day (either one national event or three local ones) might have been effective in ensuring a higher level of ‘sponsorship’ from the schools and their management teams. This would also have enabled them to learn more about the project at  first hand by providing an opportunity for each school to share and develop its practice through discussion with other members of the pilot.  In common with many other initiatives and developments, it is likely that this pilot was regarded as an ‘add-on’, due in part to the relatively small amounts of funding associated with it and the lack of a central briefing day. A greater proportion of time and resource is required to outline how it could be ‘embedded’ and how the pilot contributes to wider government initiatives.

2 Support materials provided

Comments about whether the information distributed to co-ordinators explaining the project, its aims, and their roles and responsibilities were universally positive, and included:

· ‘Clear and useful’

· ‘Appreciated, always something to do’

· ‘Yes, recommended, easy to understand’

· ‘Good ideas’.
Fifteen out of sixteen schools successfully established a reading dimension within their setting. By the end of the summer term most schemes had also spent time refining their practices and further developing the scope of their clubs.  It is a measure of success that co-ordinators report that reading will remain as an established activity within the majority of the participating breakfast clubs in the new academic year after the formal close of the pilot.

Concluding summary

‘Parental involvement in their child’s literacy practices is a more powerful force than other family background variables, such as social class, family size and level of parental education.’

Flouri & Buchanan, 2004

‘Despite the many challenges faced by the parents, club leaders, local authorities and ContinYou staff involved, this pilot allowed over 300 children to participate in stimulating and enjoyable reading activities with their friends, peers and families in an informal and supportive setting. It reiterated the value of breakfast clubs as vehicles for study support activities and further, their potential for supporting family learning and health improvement.  In the clubs that I visited, the learning extended far beyond the understanding of words and letters. Much of the credit for this must go to the energy of those who run the clubs and their continuing commitment to support their communities’ young people.  I sincerely hope that the increased understanding gained from this pilot will benefit and stimulate the development of future projects and the subsequent gains for other children and young people.’

Breakfast Reading Club Project Manager

In bringing this evaluation to a conclusion, it is of value to return to the original motivations for the pilot. First, to investigate the potential of breakfast clubs for providing opportunities for parental involvement in children’s learning and in the wider school community through reading.  Second, to determine the impact this has on parents’ and children’s interest and attainment in reading and, finally, to highlight any implications for participants’ wider health and well-being.

The pilot has demonstrated that breakfast clubs provide an excellent setting for the involvement of parents and carers in their children’s learning.  The model used in the pilot enabled staff to set up reading activities in a way that best suited the characteristics of their own communities.  It demonstrated that the familiar and relaxed setting of breakfast clubs can help to dissolve the barriers that more specific ‘learning support initiatives’ often face and can offer school staff the chance to interact and build relationships with parents in an informal and supportive manner.  Addressing these barriers (such as negative experience of schools and poor understanding of the benefits of parental involvement) are crucial to setting up successful and meaningful family learning initiatives. 

In addition to informality, providing an allocated and identified time for reading and offering a supportive environment in which it can take place were also felt to be key benefits of the Breakfast Reading Clubs. These particularly helped parents who were unable (or who lacked the confidence) to read with their child at other points in the day.  Finally, the Breakfast Reading Clubs also showed the potential for offering important support to parents, both with their literacy skills but also in some cases with their mental and emotional well-being.

The varied ways in which the clubs approached the pilot enabled the evaluation to draw useful conclusions regarding the usefulness of breakfast reading clubs in supporting children’s interest and attainment in reading.  Co-ordinators found that creating an environment in which children were solely engaged in reading-related activities (as opposed to sports or other games) on a regular basis resulted in an increase in interest in reading-related activities outside of this set period (eg during class time or on other days of the week at the club, when reading wasn’t the primary focus).  This was particularly the case when innovative and varied approaches to reading materials and activity styles were used, as opposed to more traditional approaches.  Setting these activities within the environment of a breakfast club also helped the children to develop an understanding of the value of reading and literacy in the world outside school. It also offered direct access to children who would not willingly engage with a specific ‘reading’ or ‘literacy’ club.  Both the parents themselves and the co-ordinators reported that the adults involved enjoyed the reading activities.  

Finally, it is of note that offering family learning opportunities in a breakfast club setting enables the school to pass on messages about a healthy diet and healthy lifestyle to the whole family.  In conclusion, we would like to make two final recommendations.  First, we should seek to establish further investment and support for creative approaches to literacy enhancement, and to build partnerships with other appropriate organisations in order to facilitate this.  Second, we should seek further opportunities for research and innovation in order to explore the potential of breakfast clubs for supporting other, wider, family learning initiatives.  The example of the Breakfast Reading pilots shows that, when challenges are planned for and successfully overcome, breakfast clubs provide fertile ground for supporting the well-being and learning of parents and children.  
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Case study 1 – Models of success 

WPS breakfast club has been running for over five years.  Staffed by the co-ordinator and two others, it is located in the east of Tower Hamlets.  The school has places for approximately 230 pupils. Over 50 pupils were involved in the pilot and seven or eight parents attended regularly to read with their children and others.  The co-ordinators saw that the children and their families had a greater interest in reading and reported another unexpected success. By inviting the school learning mentor to join in with the pilot, the club made links with the local learning mentors’ network.  As well as the learning mentor from the school, at least one other learning mentor, from a nearby secondary school, now regularly attends on reading days.  This has supported the relationships between the school and its neighbouring secondary schools, and has enabled older club members to meet and get to know an adult from the school they are likely to move on to in the next year.  

The pilot has been such a success the headteacher has supplied further funding to support the purchase of additional reading materials for the club.

Case study 2 – Adaptation and flexibility 

St BPS breakfast club in Knowsley is a small club catering for fifteen to twenty children.  It is open three days a week and is run by the school learning mentor and a parent mentor.  Three or four parents attended the club regularly to support reading activities.  At the beginning of the pilot, the club, which had an existing programme of enjoyable and active games, had problems engaging the members (especially the boys) in reading activities – the lure of football, it seemed, being far too strong!  In tackling this challenge, the staff decided to allocate half a session a week to ‘reading only’ time, with a reward for those who took part to have free play for the rest of the session.  They also made sure that they had a range of literature on offer to suit all interests.  Staff found that the children responded well to this structure, are now keen and excited about reading time and even choose to read on beyond the allocated time and on other days.  The co-ordinators say they never would have expected the pupils to show so much interest in reading and they will keep the regular slot as a feature of the club.  

Case study 3 – Challenges and barriers
The breakfast club at OFPS in Tower Hamlets, in common with other clubs, experienced a barrier to parental engagement.  The club ran on five days a week, with reading activities twice a week. There were around 20 members, from diverse ethnic backgrounds.  The majority of families which used the club were on low incomes, however, and many of the children walked to school alone in the morning or came in with their siblings.  Despite her best efforts the club co-ordinator found it impossible to encourage parents to join in with the pilot.  She advertised around the school, gave letters to the children to take home and spoke to the few parents who dropped off their children in the school playground, but had no take-up.  She cites several possible reasons for this: 

A number of the children come from single-parent families and those parents are often tied up with other childcare responsibilities or household responsibilities at that time of the morning.  

Other families (both single-parent and two-parent) have work commitments and use the club as informal childcare before the start of the school day.

Some parents lack commitment to participating in their children’s learning, feeling it is the responsibility of the school.  She quotes two parents as saying: ‘Can’t be bothered with that sort of thing at that time in the morning.’

The co-ordinator continued to try and engage parents when she had the opportunity, but has focused her efforts on making the pilot work in other ways.  She and two other club staff rearranged the session to ensure that some of their time was used for reading together with the children.  Members of the club also had access to the books to read on their own, in pairs and to each other.  The co-ordinator reported that they really enjoyed the reading time and liked the fact that staff read together with them. 

Case study 4 – Model of improvement
RCPS in Hackney is an inner-city school with a diverse school population of 390 pupils. 62.5% of the children have English as an additional language, with over 20 different ethnic backgrounds. Take-up of free school meals is 39%.

The school has been running breakfast clubs for some years and was able to integrate reading into the club. The co-ordinators also had other roles within the school, providing home support and as a learning mentor, which gave them good knowledge of the parents. Parental involvement was an area of some struggle but they were successful in recruiting two fathers and three mothers. In addition they involved parents in the production of story props. Once again, employment and language were the most prominent barriers to participation. The school is also taking initiatives with the parents – eg in providing language classes.

The organisers encountered most of the challenges and have sought to minimise the effects. They relocated from a noisy hall to a ‘portakabin’ to provide a more suitable environment. Initially reading was in competition with other activities, but they succeeded in breaking down the barriers by imaginative use of resources and approaches – eg reading to some children and then asking comprehension questions; providing sketch pads so that children could respond creatively to what they had read; using a tape centre; using reading materials in the family's language, story props, etc.

The reading part of the club is established and will continue, although there are no immediate sources of funds to renew the resources.

Case study 5 – Model of decline

PCPS in Knowsley has a school population of about 425 pupils with a very small ethnic population (0.5%). The school found that integrating the reading club into the existing club was difficult. The co-ordinators were successful eventually in recruiting six parents, but during the pilot this reduced because of changes in parents’ jobs and pressures on their time, until there were none left. Regrettably the reading activities within the club have now stopped. Most parents used the club as wrap round childcare so that they could work. The organiser also identified that her biggest challenge was with the overall management of the club. 

A positive note was that the club did have some success in using older children to listen to younger children read.
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Dear xxx,

Re: Breakfast Reading Pilot

Further to our conversation today please find below a summary our revised action plan for the breakfast reading pilot at [School x].

I understand you have had difficulties in starting the pilot in line with the January timetable but you are still keen to try and offer a breakfast reading activity one day a week.  You advised you need a little more time to iron out roles, remit and responsibilities for this within your school team.

Subject to confirmation from our funders, UBS bank, we are happy to continue to involve your school in the scheme, and thus release the £200 grant on the following terms:

a) Commit to piloting the reading activity at breakfast for at least one full term. 

b) You will send by the 31st May 2006 a 2 page summary outlining 

· the reasons for the delay to date 

· a timetable of how/when you plan to start the family reading activity in your club

· how you plan to recruit and involve parents and pupils

· a named contact person with whom we should be liaising with

c) Send by 31st October 2006 a one-page case study of the piloted breakfast reading activity and any lessons/best practice you have learned to date.

[School x] will not be included in the formal evaluation report and will not have to complete the associated monitoring and evaluation forms you were originally sent
.

We are more than happy to continue to support you in setting up this project, with telephone support on how others have tackled it and through our website www.breakfastclubplus.org.uk.   

If you are happy with this agreement please send/fax signed confirmation to me by Friday 26th  May 2006.  I look forward to hearing from you,

Kind Regards,

Eleanor Moore

Development Officer, Extended Services Team

Annex iii

Parent Survey

The results as shown below are based on the returns received from the schemes – not all schemes replied.  The results are shown as percentages based on the returns and where multiple replies are possible this may add to a figure greater than 100%. Questions which require a written answer are excluded.

About you and your children

	Are you male or female?
	Male
	Female
	
	
	
	

	
	5%
	95%
	
	
	
	


	How old are you?
	   Under-25
	     25 to 49
	50 or over
	
	
	

	
	0%
	100%
	0%
	
	
	

	Is your first language English?


	Yes
	No or didn't answer
	
	
	
	

	
	13%
	87%
	
	
	
	


	If your first language is not English which language is it?
	3x Bengali; 1x Turkish; 1x Albanian


	1. What did you have arrange before coming to breakfast club today?
	Transport
	Bringing other children
	Starting Work Later
	Finding someone to look after kids
	Something else
	Didn't answer

	
	11%
	13.5%
	40.5%
	3%
	8%
	24%


	2. What might make it easier for you to come to the Breakfast Club?


	Bringing siblings along; Going into work later; Earlier start to Club; 


	3. Did your child(ren) already come to the Breakfast Club?


	Yes, quite often
	Yes,

sometimes
	No
	
	
	

	
	37%
	4%
	6%
	
	
	


	4.  Did you already come to the Breakfast Club to help out?
	Yes, quite often
	Yes,

sometimes
	No
	
	
	

	
	30%
	11%
	59%
	
	
	


	5. Do you read with your child(ren) at home?
	Yes, quite often 
	Yes, sometimes
	No
	
	
	

	
	68%
	24%
	8%
	
	
	


	6. Do you go to the local library with your child(ren)?


	Yes, quite often 
	Yes, sometimes
	No
	
	
	

	
	16%
	57%
	27%
	
	
	


About reading at the Breakfast Club

	7. How did you hear about parents reading with their children at the Breakfast Club?

Through staff; Home-School Officer; Helped start the club; Newsletter; Letter; My child; 


	8. Why have you decided to come to the Breakfast Club?


	to help my children
	to help my own reading
	to meet new people
	to be part of the school
	for another reason
	

	
	68%
	10%
	22%
	49%
	11%
	

	Convenience of punctuality for my kids; to help my child realise reading is important and a fun part of life; I don’t want my children to come late to school; 
	
	
	
	
	
	


	9. What do you think will be the best thing about coming to the Breakfast Club?

Children enjoy reading & activities; Good start to the day and meeting people; Meeting up with parents; Having a chance to read to my child and his friends; The healthy breakfast they have; Activities before school; To support the school; Spending time with children; My child mixing with different ages; Nice food & social environment for learning; Sharing my favourite books with others; 


	10. Is there anything that you would especially like to do at the club?

Breakfast for kids and being on time; Talk to other parents; .Friendly people around you; Word games; 
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Pupil Survey
The results as shown below are based on the returns received from the schemes – not all schemes replied.  The results are shown as percentages based on the returns and where multiple replies are possible this may add to a figure greater than 100%. Questions which require a written answer are excluded.

1. When did you start coming to Breakfast Club?
	2. Do you belong to any other clubs at school?
	Yes
	
	
	
	
	

	
	64%
	
	
	
	
	


	3. When you are at home, do you read by yourself?

	Most Days
	Some Days
	Not Very

Often
	Never
	
	

	
	34%
	43%
	9%
	7%
	
	


	4. At home, do you read with your Mum or Dad or other people in your family? 
	Yes
	
	
	
	
	

	
	66%
	
	
	
	
	


	5. How often do you go to your local library? 
	Most days
	Some days
	Not very often
	Never
	
	

	
	13%
	37%
	38%
	14%
	
	


	6. Do you read in any languages apart from English?
	Yes
	
	
	
	
	

	
	29%
	
	
	
	
	


	7a. What do you like to read or listen to? 
	Books
	Comics
	Magazines
	Story tapes/CDs
	www


	

	
	45%
	21%
	26%
	39%
	27%
	


	7b. What do you prefer to read or listen to? 
	Yes
	
	
	
	
	

	made up stories about people, animals, etc
	51
	
	
	
	
	

	real information about science, clothes, sport, etc
	43
	
	
	
	
	


About Breakfast Reading

8. How did you find out about reading at your Breakfast Club? 

	


9. Why did you decide to read at your Breakfast Club

	It sounded like fun
	49%
	
	
	
	
	

	My mum/dad thought it was a good idea  
	22%
	
	
	
	
	

	My friends were coming 
	23%
	
	
	
	
	

	My teacher thought it was a good idea

	12%
	
	
	
	
	

	I wanted to read with my Mum/Dad
	9%
	
	
	
	
	

	Everyone else was reading anyway  
	9%
	
	
	
	
	

	Another reason (please tell us why)
	

	Everyone else was reading anyway  
	10%
	
	
	
	
	


10. What do you think you will like most about Breakfast Reading?

	- listening to stories
	33%
	
	
	
	
	

	- making friends 
	35%
	
	
	
	
	

	- being with my mum/dad
	15%
	
	
	
	
	

	- never
	
	
	
	
	
	

	- reading books
	27%
	
	
	
	
	

	- the food
	21%
	
	
	
	
	

	- something else
	

	- I'm not sure
	9%
	
	
	
	
	


11. Is there anything special you would like to do at Breakfast Reading’? Please tell us below

	


	12. Have you told your friends about reading at your Breakfast Club?
	Yes
	
	
	
	
	

	
	34%
	
	
	
	
	


Annex v 

Kellogg’s support of Breakfast Club Plus

ContinYou was selected by the Department of Health to manage the Food in Schools Healthier Breakfast Club project in 2003-04. The choice of ContinYou to do this work recognises its pioneering experience and expertise in supporting schools and communities through a range of initiatives that have promoted, improved and measured the impact of breakfast clubs on children's health and achievement. Since 1998 we have:

· run a national Breakfast Club Award scheme (£173K has been granted to clubs so far) 

· conducted research into breakfast club provision 

· developed a training programme for education authorities, Local Strategic Partnerships and schools and extension activities

· produced clear and accessible guides and resources for breakfast club staff

· set up the only UK website dedicated to supporting breakfast club development 

Kellogg's support over the last eight years

Since 1998 Kellogg's has invested more than £500K in helping ContinYou to develop nationwide breakfast club initiatives. These include start-up grants for new clubs, the Breakfast Club Plus website, the Kellogg's National Breakfast Club Awards and the Breakfast Movers essential guide. Together Kellogg's and ContinYou have set up hundreds of breakfast clubs across the UK, serving well over 500,000 breakfasts each year.

For more information about Breakfast Club Plus please visit www.breakfastclubplus.org.uk 
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� Our Breakfast Club Plus programme, which provides core support and information on running breakfast clubs is supported by Kellogg’s. More information on this programme and Kellogg’s involvement can be found in annex v. 


�  Tizard, J and Schofield, W N and Hewison, J, ‘Collaboration between teachers and parents in assisting children's reading’, British Journal of Educational Psychology, vol 52, 1982, pp 1-15   


Tizard, B, and Hughes, M, Young children learning: talking and thinking at home and at school, London: Fontana, 1984


Wells, Gordon, The meaning makers, Hodder and Stoughton, 1987


Tizard, B, Blatchford, P, Burke, J, Farquar, C and Plewis, I, Young children at school in the inner city, Hove and London: Lawrence Erlbaum Associates, 1988


Hannon P, Weinberger, J. and Nutbrown, C, ‘A study of work with parents to promote early literacy development’, Research Papers Education, vol 6 no 2, 1991, pp 77-97


Wade, B, and Moore, M, ‘Children's early book behaviour’, Educational Review, vol 48 no 3, 1996


E C Wragg, C M Wragg, G S Haynes and R P Chamberlin, Improving Literacy in the Primary School. Routledge, 1998.  





� Flouri, E & Buchanan, A (2004) ‘Early father's and mother's involvement and child's later educational outcomes’, British Journal of Educational Psychology, vol 74, pp141-153





� The significant delay in starting would make it very difficult to draw any meaningful conclusions from these forms as the currently stand as the final collation of these will be in July.
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