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Mapping Pyramid to national initiatives December 2011


MAPPING PYRAMID TO NATIONAL INITIATIVES

Pyramid for children and for parents can allow schools and other settings to demonstrate compliance with a wide range of national initiatives in England, as detailed in this document.  For further information, click on the links below.

1. Big Society
2. Child Poverty Strategy
3. The Common Assessment Framework (CAF)
4. The Common Core of Skills and Knowledge for the Children’s Workforce (Common Core)
5. Early Intervention
6. Education Act 2011 including Ofsted framework 2012
7. Extended services in and around schools/extra-curricular activities
8. Healthy Lives, Healthy People
9. Healthy Schools  
10. No health without mental health – mental health policy document
11. SEAL (Social and Emotional Aspects of Learning) 
12. Social mobility
To contact the national Pyramid support team, email us at pyramid@continyou.org.uk or for more information look on the ContinYou website www.continyou.org.uk/pyramid. 

1.
Big Society
The government’s paper ‘Building a stronger civil society: a strategy for voluntary and community groups, charities and social enterprises’ (December 2010 - http://www.cabinetoffice.gov.uk/sites/default/files/resources/building-stronger-civil-society.pdf) sets out its vision to create the Big Society, which has three key components:

· Empowering communities – allowing local decision-making
· Opening up public services – enabling a wider range of organisations to offer services
· Promoting social action – encouraging and enabling more people to play a more active part in society through volunteering and philanthropy.
Through the Big Society, government and voluntary and community organisations aim to build a stronger society and improve the lives of our fellow citizens.  Pyramid can contribute (and benefit) by:

	Empowering communities
	Schools and club leaders have always been the most enthusiastic supporters of Pyramid, usually because they can see directly the impact it has on children, and in future they may have more opportunities to apply for funding to start up/continue running clubs.  Although the Pyramid model is supported by a national organisation, the way it is implemented reflects local needs and wishes.  It has always been delivered as a partnership between the centre and the local project.  The government has ceased to ringfence funding that goes to local authorities and schools, allowing a case to be made for funding Pyramid under a range of local funding opportunities.

	Opening up public services
	Local delivery of Pyramid comprises lots of different models: in some areas it is overseen by a group within the local authority, in others it is run across school clusters, and in others it is managed by a local (or a branch of a national) voluntary organisation.  Even where it is delivered by the local authority, it is done in partnership with ContinYou, a national voluntary organisation.  In some areas, the work could be contracted out to a mutual or employee-owned co-operative, which would fit the Pyramid delivery model very well.  Some of those new organisations could then offer Pyramid clubs, in conjunction with ContinYou, in other local authority areas.

	Promoting social action
	Pyramid clubs were traditionally run by volunteers from the local community, including students at nearby colleges and universities.  More recently, teaching assistants and learning mentors employed by schools have got involved, as have younger students in secondary schools.  All of these tend to live locally and getting them involved in Pyramid clubs draws them in to their local schools, and encourages cross-generational working.  The government is planning to make it easier for individuals and businesses to contribute to local projects which should also be beneficial to local Pyramid schemes.


2.
Child poverty strategy
The government’s strategy (https://www.education.gov.uk/publications/standard/publicationDetail/Page1/CM%208061 - April 2011) for eradicating child poverty is sub-titled ‘Tackling the causes of disadvantage and transforming families’ lives’.  Most of the strategy is concerned with making work pay for families, ensuring that those in work earn enough to take them out of the poverty trap, and helping those who need more support to be able to get back into work.  However, it is also concerned with preventing the current generation of children from growing up and facing the same barriers as their parents and thereby breaking the cycle of deprivation.  This will be achieved through early intervention to:

· Support vulnerable groups
· Raise aspirations
· Narrow the gap in attainment
Poverty is about more than lack of income: it is about lack of opportunity, aspiration and stability.  The strategy draws on two other government-commissioned reports: Frank Fields’ report on poverty and children’s life chances (The Foundation Years: preventing poor children becoming poor adults, 2010), and Graham Allen’s on early intervention (see later in this document).  Ways in which Pyramid can support the child poverty strategy include:

	Strengthening families
	Pyramid for Parents is ideally placed to help families to nurture and support their children, while at the same time setting sensible boundaries: the report finds that a parenting style that combines rule-setting and discipline with warmth and sensitivity helps with vocabulary development in lower-income families.  Warm, attentive, stimulating parenting is seen to strongly support children’s social, emotional and physical development.  Pyramid for Parents also encourages parents to do activities at home with their children, which is seen as a way of improving attainment and aspirations.

	Narrowing the attainment gap
	Although a lot of future attainment can be predicted from an early age and the government is emphasising the importance of the Foundation Stage as a time to support those from less advantaged backgrounds, there is a recognition that schools can intervene all the way through the key stages to help narrow the attainment gap.  The government plans to help schools to identify those interventions that will help to improve attainment for less advantaged groups, so that schools can use their Pupil Premium money in the most effective way.  There is research evidence that children who attend Pyramid groups make more progress than their peers, and are more likely to achieve their full potential, and we are working to produce more current evidence of improvements in SATs levels to support earlier work looking at literacy and numeracy skills more generally. 

	Improved mental health and well-being
	It is now accepted that around half of all adult mental health problems are apparent by the age of 14, so it is important that children’s mental health difficulties are identified and tackled early.  Pyramid helps to identify children at risk of developing mental health problems and offers strategies to support them.  Mental health difficulties are highest amongst more deprived communities.  The child poverty strategy also references ‘No health without mental health’ mental health outcomes strategy (see later in this document).


3.
The Common Assessment Framework (CAF) – early identification, assessment of needs and intervention
The CAF is one element of integrated frontline service delivery in the children’s workforce.  It is non-statutory guidance for those working in children’s services across England, aimed at identifying and intervening to help children with additional needs, i.e. those children who need additional support to enable them to progress satisfactorily.  It is a standardised approach to assessing children’s needs for services which should support earlier intervention, improve multi-agency working and reduce bureaucracy for families.  The CAF consists of four parts:

· a simple pre-assessment checklist to help practitioners identify children who would benefit from a common assessment.  
· a process for undertaking a common assessment and then act on the result.  The process may be undertaken by any agency involved with the child and it encourages the practitioner to consider concerns outside of their own remit (e.g. schools to consider health issues) as well as those that immediately impact on their work with the child.  Once completed, an assessment may be made available to other agencies.  If several agencies are involved with the one child, creating a ‘team around the child’ (TAC), one will adopt the role of lead practitioner to drive the process through.  One of the key parts of the process is that the child (if old enough) and/or the family will complete the form alongside the professional and, except where the child is at risk, a common assessment can ONLY take place with the child’s/parent’s permission.

· a standard form to help practitioners record the assessment using a language common across agencies.  The form asks for information on strengths and needs in three areas as listed below.  The aim is to identify needs and how those needs might best be met, taking into account the child’s and the family’s wishes.  Categories covered in the form include:

· Development of the child

· health

· emotional and social development

· behavioural development
· identity, including self-esteem and self-image and social presentation

· family and social relationships

· self-care skills and independence

· learning

· Parents and carers
· emotional warmth and stability

· guidance, boundaries and stimulation

· Family and environmental elements

· family history, functioning and well-being

· wider family

· housing, employment and financial considerations

· social and community elements and resources, including education

· a delivery plan and review form to ensure that the support identified is provided.
It is very unlikely that a Pyramid co-ordinator would be asked to complete a common assessment unless they have a wider statutory role, but they may be asked to contribute to one being done by the school or another agency working with a Pyramid club child.  Pyramid may also be identified as a suitable intervention for children who have difficulties on some of the areas shown in the Development of the child section of the form.  There are concerns about how voluntary organisations might access a completed common assessment, as local authorities will control who has access to the index that lists which children have had assessments completed.  However, as clubs are run in schools the school (Headteacher/SENCO/other pastoral support staff) should have access to this information. 

The Pyramid screening tool will continue to be required, regardless of whether CAF has being used.  It is possible that schools could use the pre-assessment checklist as a means of screening out children who are making good progress, but the Pyramid checklist would still be needed to identify the nature of the difficulties the child is experiencing and whether Pyramid would be a suitable intervention for them.

For more information about the CAF go to  http://www.cwdcouncil.org.uk/assets/0000/9081/CAF_Practitioner_Guide.pdf. 
4.
The common core of skills and knowledge for the children’s workforce (Common Core)

This non-statutory guidance sets out the basic level of skills needed by all those who work with children, whether paid or volunteers.  It reflects a set of common values for practitioners that promote equality, respect diversity and challenge stereotypes, helping to improve the life chances of all children and young people and to provide more effective and integrated services. The full guidance is available from the Children’s Workforce Development Council (CWDC) website, www.cwdcouncil.org.uk: the guidance was developed in 2005 and revised in 2010.  Club leader training and other materials provided by Pyramid support the Common Core as follows:
	Common core area


	How Pyramid contributes

	1.  Effective communication and engagement with children, young people and families
Skills

· Listening and building empathy

· Summarising and explaining

· Consultation and negotiation

Knowledge

· How communication works

· Confidentiality and ethics

· Sources of support

· Importance of respect
	Training for club leaders provides opportunities for them to discuss and try out ways of working with children that support the skills and knowledge needed for effective communication, and the very purpose of clubs is to engage with children.  Club leader training emphasises the need to communicate at their level with children and their parents/carers; to understand the role of body language, play, active listening; and to be open, honest and respectful in their choice of words.  Club leaders are encouraged to explain to children and their parents/carers what is happening and why.  Children in clubs are encouraged to take part in decision-making and to consider the consequences of their choices.  Different communication methods are used to meet the needs of children and families, although more is needed for those who are not comfortable reading and writing in English.  Clear guidance is given on confidentiality and systems put in place to maintain it.  Club leaders and co-ordinators are encouraged to think about other sources of information of support (via the A-Z of common children’s conditions, multi-disciplinary groups etc.)

	2.  Child and young person development

Skills

· Observation and judgement

· Empathy and understanding

Knowledge

· Understand context

· Understand how babies, children and young people develop

· Be clear about your own job role


	Club leaders are trained in observation and recording of children’s behaviour and encouraged to note changes in it.  They are likely to pick up on developmental delays in relation to a child’s peers and are encouraged to raise such concerns with their local co-ordinator.  The Pyramid co-ordinator is then in a position to flag any concerns to the school.  Club leaders are encouraged to help children make their own decisions, given their strengths and weaknesses, and to help children see their own worth.   Club leader training encourages them to see the whole child – the child’s own characteristics, their position in the family, and the wider social context.  Pyramid training covers stages of development and the nature of physical, intellectual, social and emotional growth.  Pyramid co-ordinators and club leaders have clear job descriptions and know where to go for additional support.  Through observation of children and planning of activities, club leaders are encouraged to reflect on their practice and the training provides an understanding of some of the theories involved.

	3.  Safeguarding and promoting the welfare of the child

Skills

· Relate, recognise and take considered action

· Communication, recording and reporting

· Personal skills

Knowledge

· Legal and procedural frameworks

· Wider context of services

· Self understanding
	Club leaders are encouraged to develop good rapport with the children and to treat them with respect.  Their training covers the signs of and different types of abuse and provides clear guidance on how to deal with any concerns that might arise.  Club leaders are encouraged to record any concerns as part of their weekly observations and to be alert to changes in the child’s behaviour or appearance that might need to be followed up by the school or the co-ordinator.  Club leaders are encouraged to examine their own and others’ practice with children in order to safeguard children.  Where relevant, club leaders can link to the Common Assessment Framework. Club leader training covers issues like the boundaries of personal responsibility, where to get advice and support (particularly when there has been a disclosure or other potentially upsetting event), dealing with strong feelings and responding to aggression and anger, and looks at the assumptions and values that can influence people’s treatment of children.

	4.  Supporting transitions

Skills

· Identify transitions

· Provide support

Knowledge

· How children and young people respond to change

· When and how to intervene
	Club leaders are trained to listen to children’s concerns and to take account of the impact of changes on the child’s behaviour.  They work with the child to help them reach a positive outcome, and empathise by communicating simple, reassuring messages about key transitions.  Children in clubs are given lots of opportunities to discuss their fears and to examine possible ways of dealing with them.  The co-ordinator makes good links with the school(s) to ensure that appropriate information is passed on to help the child with any transitions.  The Pyramid A-Z of common conditions explores bereavement and loss (whether through death, relationship breakdown or physical absence) and provides guidance on how to deal with these issues in clubs.  The influence of peers is explicitly recognised, as are the additional needs of vulnerable children.  Club leaders are encouraged to think about the pattern of transitions from childhood to adulthood and to recognise that the experience of today’s children is probably very different from their own.  The co-ordinator has good links with other local organisations to help children cope with the transition process.

	5.  Multi-agency working

Skills

· Communication and teamwork

· Assertiveness

Knowledge

· Your role and remit

· Know how to make queries

· Procedures and working methods


	This is an essential feature of Pyramid schemes.  Pyramid works with a local lead agency in order to access local networks.  Identification and selection and review meetings are set up with schools and other concerned individuals or organisations.  A local management group can bring in people from outside the immediate work team.  Pyramid works best where co-ordinators develop successful relationships with schools and parents.  Co-ordinators are encouraged to be assertive in order to protect the child’s needs.  They are encouraged to see the contribution that their work makes to the lives of children, and to respect the contributions from other agencies.  Club leader training identifies other agencies working with children. 

	6.  Sharing Information

Skills

· Information handling

· Engagement

Knowledge

· Importance of information sharing

· Role and responsibilities

· Awareness of complexities

· Awareness of laws and legislation
	Pyramid co-ordinators gather information on children from schools and parents and pass it on (as appropriate) to club leaders.   Communication with parents and children (e.g. screening forms, evaluation materials) are increasingly in user-friendly language and format.    Club leader training emphasises the use of positive language and the need to engage with both children and their parents/carers.  The training also covers issues of confidentiality, how information should be stored, who it should be shared with, and when to pass on concerns.  The Pyramid co-ordinator follows the guidance given in the Pyramid Handbook and also their employer’s policies on information sharing, storage and disposal.  


5.  Early Intervention
Graham Allen’s report Early Intervention: The next steps (http://media.education.gov.uk/assets/files/pdf/g/graham%20allens%20review%20of%20early%20intervention.pdf January 2011) and its follow-up Early Intervention: smart investment, massive savings (http://www.cabinetoffice.gov.uk/resource-library/early-intervention-smart-investment-massive-savings July 2011) build on earlier cross-party work, and recognise that late intervention is expensive and less effective and that the government must work towards better systems of early intervention.  The report sees early intervention as something that can make lasting improvements in children’s lives, forestall many persistent social problems and prevent their transmission to the next generation as well as making substantial savings in public expenditure.  Although the ages 0-3 are particularly important in a child’s development, Allen recognises that Early Intervention is needed across the 0-18 age range, as some problems do not manifest themselves until later.  He is particularly concerned that older children are ready for work and also learn how to become the good parents of the next generation.  
The reports state that: ‘Early Intervention enables every baby, child and young person to acquire the social and emotional foundations upon which our success as human beings depends.  Early intervention that promotes social and emotional development has been shown to prevent truancy, anti-social behaviour, crime, health problems, welfare dependency, need for statutory social care, under attainment, exclusion from school and the need for educational alternative provision.’  However, there are no easy, quick fixes, just long-term programmes that need to be put in place and persevered with, if the causes rather than just the symptoms of social ills are to be eradicated.  As well as the social cost of not intervening early, there is a huge financial cost which varies depending on the type of intervention being proposed.  Allen says that the culture needs to change to promote early intervention and gradually move away from late intervention, and that this should be captured in the next government spending review.
The report contains four main recommendations, which relate to Pyramid as follows:
	Creating a culture change in government, national and local, that makes early intervention a priority
	Allen suggests that a specific amount of funding should be diverted from late to early intervention (he suggests 1% a year) and that the next Comprehensive Spending Review should take early intervention as its theme.  Even in these difficult economic times, he stresses that early intervention needs to be funded, but that funding can come from a range of sources – central and local government, the NHS (Health and Well-being boards should make early intervention their key priority), businesses, trusts, philanthropists and individuals.  New financial products need to be created, with government backing, and suitable changes to taxation, to encourage people and organisations to invest in early intervention.  Accounting rules and budgeting for public bodies need to be reviewed to allow savings down the line to be used to fund early interventions today.  This should mean that more bodies are willing to fund early interventions, like Pyramid, in the future.  Commissioners of services will need additional training, especially around outcomes-based contracts.

	Promoting evidence-based early interventions
	Although the report recommends 25 such interventions, Allen recognises that this is not a definitive list but a starting point.  He wants to see an ‘approved’ list that allows local commissioners to implement interventions they can have confidence will work, supported by the Early Intervention Foundation.  The reports recommend the use of the Goodman’s SDQ to assess social and emotional development to ensure children are ready for school.  One of the key things about evidence-based interventions is that they need to be faithfully replicated and have good quality, coherent materials and support across the UK: Pyramid has been around for 20 years and been shown to work in a wide variety of settings across the UK, with materials that are up-to-date, attractive and easy to use.  Interventions should either pre-empt problems or tackle them before they become entrenched and resistant to change, as Pyramid does.  The report recognises the difficulty of proving the long-term impact of any specific intervention, and suggests the use of interim measures to demonstrate outcomes (eg school attendance in the shorter term as a proxy for staying on in school and doing well ten years later).
The interventions that the report reviewed looked at four different aspects of evaluation, and includes those interventions that were rated ‘best’ or ‘good enough’.  
· intervention specificity: is it clear who the programme is trying to help, by what means and with what intended effect?  Pyramid would rate as ‘best’.
· evaluation quality: is the evaluation reliable, using methods such as random allocation to intervention and control groups, that will minimise bias and give a true indication about how much change can be attributed to the policy, programme or practice?  Pyramid would rate as ‘good enough’: there are no randomised control trials but there are sufficient trials using control groups.
· system ready: is the policy or practice ready to be taken to scale and delivered to the tens and hundreds of thousands of UK children that might benefit?  Pyramid would rate as ‘best’.
· impact: how much change in the child’s health and development can be attributed to the intervention?  Pyramid would rate as ‘good enough’.
ContinYou will be pushing to have Pyramid added to the list of recommended interventions at the earliest opportunity, especially as it has been developed and extensively tested in the UK.



	Setting up Early Intervention Places
	These would test out the principles of early intervention, and be run by local councils and the voluntary sector, who are the main proponents of early intervention.  The content would not be dictated by central government, but would be designed locally using the best available evidence of impact.  Some of the initial Community Budget areas – those testing out the pooling of funding to best serve their local community to meet the needs of families with complex problems – have shown interest in also being Early Intervention places.  Some of these are areas where Pyramid already operates or has done until recent budget cuts (Birmingham, Haringey, Hertfordshire, Lambeth, Lancashire and Westminster).


	Setting up an Early Intervention Foundation 
	The Foundation should be led and financed by non-central government sources, eg local government, ethical and philanthropic trusts, foundations and charities and private investors, but Allen suggests that central government match funds what comes from elsewhere to get the foundation established.  It would need a £20M endowment to sustain it, but should aim to be raising something like £200M of investment money for early interventions.   The role of the Foundation would be to:
· champion and promote the cause of early intervention

· improve the evidence base so that investment is targeted on what works

· increase awareness of and act as a source of advice on social investment opportunities in early intervention

· be a key partner for local public agencies wanting to invest in early intervention

· give advice on baselines/outcomes/funding/pricing/commissioning etc relating to early intervention

· build the capacity of providers of early intervention




The reports contain some costings to illustrate the savings that could be obtained by, eg preventing a young person going into foster care/custody.  The first report also quotes costs for other interventions, such as Incredible Years which works out at about £5,000 per child, and Family Nurse Partnership which works out at £6,000 per mother.  A lot of the background work was done by Social Research Unit at Dartington, following work done at Washington State University on evaluating the impact and costs of social interventions. 
Other recent reviews on behalf of the government have also recommended that early intervention should be the standard approach, including Dame Clare Tickell’s review of the early years, Foundations for life, health and learning: Rt Hon Frank Field MP’s The Foundation Years: preventing poor children becoming poor adults; Professor Eileen Munro’s Child Protection - A child-centred system; and Joyce Molesey OBE’s work for the Cabinet Office on Resolving Multiple Disadvantage: leading local responses to local needs.   Joyce Molesey was the Chief Executive of the National Pyramid Trust in the early days of Pyramid’s development.

6.  Education Act 2011 including the Ofsted Framework 2012

The Education act 2011 came into effect in November 2011, with some provisions having immediate effect and others to follow by September 2012.  The aim of the Act is to free schools from as much external control as possible, but to hold them to account for their pupils’ results.  
The white paper which led to the Education Act, ‘The Importance of Teaching’, was issued in November 2010 and illustrates the government’s thinking around education.  It focussed on raising attainment by:

· Improving the quality of teaching applicants and teacher training

· Giving teachers more powers to deal with poor behaviour inside and outside the classroom

· Reducing the curriculum at all levels to its basics

· Matching the curriculum more closely to the needs of employers

· Allowing different types of schools outside of local authority control (academies, free schools etc) to be set up more easily

· Addressing the discrepancy in performance between pupils from different backgrounds

The white paper and the subsequent Act do not prescribe how schools will meet pupils’ social and emotional needs.  The only supporting quotation from the white paper is as follows: ‘Good schools play a vital role as promoters of health and wellbeing in the local community and have always had good pastoral systems.  They understand well the connections between pupils’ physical and mental health, their safety and their educational achievement and they are well placed to make sure additional support is offered to those who need it.’  However, despite fears to the contrary, the Act does maintain the requirement under the Children Act 2004 for schools to work with their local authorities in order to promote the wellbeing of their pupils. 
Ofsted inspection framework

The previous framework, including the SEF (school self-evaluation form), which was largely based on the Every Child Matters agenda, has been withdrawn and will be replaced from early 2012 with one which focuses on four main areas:

· Pupil achievement

· Quality of teaching

· Leadership and management

· Behaviour and safety of pupils

Schools will also have an overall effectiveness judgement derived from the main four judgements and informed by the quality of spiritual, moral, social and cultural education within the school.

It is clear how Pyramid clubs can help to improve achievement (through improved attendance, participation in class and readiness to learn) and also address behaviour and safety issues by increasing resilience and thereby reducing problematic bullying.  However, Pyramid clubs can also contribute to the other two main inspection areas.  The quality of teaching judgement includes not just classroom preparation and delivery, but also activities outside the classroom such as support and intervention.  The leadership and management judgement looks at how effectively leaders and managers promote improvements for all pupils and groups of pupils, and how they enable pupils to overcome specific barriers to learning.
Although the SEF has been withdrawn, schools are still expected to undertake self-evaluation and to have clear evidence of impact to support their approach, which Pyramid can provide through clear targeting and pre- and post-club evaluation of children’s needs.

Pupil premium

The white paper introduced the Pupil Premium, funding which is in addition to main school funding, and which is aimed at tackling disadvantage.  The funding is given to schools for all children on Free School Meals or who have been looked after for more than six months (£430 per pupil in 2011/12) and those whose parents are serving in the armed forces (£200 per pupil in 2011/12).  The money is not ring fenced so schools can spend it in whatever way they feel will support the child, and from 2012 will have to report on how they have used it to support attainment.  The DfE also says it will provide schools with evidence and information about interventions which can improve the progress and attainment of pupils from poorer backgrounds, although there is no more information on this at the moment.  It could be argued that taking part in a Pyramid club could help a child to attend school more regularly, participate more in class, feel more confident to ask questions or risk getting things wrong, all of which could be linked to better attainment.

Education Endowment Foundation

The white paper also announced the launch of a fund that will be used to raise standards in schools in the most deprived areas.  Schools and other not for profit organisations can apply to run projects that will help to raise attainment for children on Free School Meals (initially) in schools that do not meet the DfE floor targets for SATs/GCSEs.  More information is available here http://educationendowmentfoundation.com/.

7.  Extended services in and around schools/extra-curricular activities
All children should have access to a range of extended services or extra-curricular activities before and after the school day.  Not every school will have to provide each service – schools can cluster together to offer services.  Funding is provided to schools to offer a range of services which will help to improve attainment, particularly for the most disadvantaged pupils, but it is not ring-fenced so it is up to schools how they choose to spend it.  The Pupil Premium (see below) was introduced in 2011 to support disadvantaged children in schools, and that funding could also be used to provide extended services/extra-curricular activities for targeted children.  The aims of extended services and how Pyramid supports them include:
	Extended Service


	How Pyramid supports it

	High quality learning opportunities

	The activities provided at Pyramid clubs have been specially designed to provide children with fun learning experiences that will help to build their confidence, their practical and their social skills, and their emotional well-being.  Clubs are delivered by trained club leaders following a well-tried and tested model of screening, identification and intervention.  Routine evaluation of the impact of the clubs is a standard part of the model and regular, wider academic evaluation is encouraged to ensure that the best possible experience is offered to the targeted children.

	Early intervention for children at risk of poor outcomes 


	The Pyramid screening tools identify children with low levels of difficulties, particularly those struggling with emotional needs, peer relationship difficulties and pro-social issues.  These children can internalise their difficulties so are often overlooked in a busy classroom.  However, without additional support they risk becoming disengaged with school, having poor attendance, being subject to unhealthy peer pressure, underperforming academically and possibly dropping out of school, as well as being at risk of developing or worsening mental health problems like depression, anxiety, self-harm, phobias and compulsive behaviours.  

	Increasing pupil engagement

	One of the main outcomes for children who attend Pyramid clubs is an improved attitude towards school and, as a result of their growing confidence, improved participation in the classroom and in other school activities.  Through the use of circle and other strategies within the club, children are encouraged to trust their own feelings and voice their opinions, raising their expectations and ambitions.

	Improving outcomes and narrowing the gap between groups of children

	Repeated academic research has shown that children who attend Pyramid clubs show far greater improvements in key skills (peer relationships, emotional skills and pro-social skills) than their peers who do not attend clubs, and that those improvements are sustained over time.  Research is underway to directly link those improvements in psychological functioning to academic attainment, although previous research has already identified improvements in writing and in maths of children who attended clubs as compared to their peers.

	Access to childcare services to enable parents to work


	Pyramid clubs are generally run as after-school clubs, one day a week for 10 weeks.  They are not viewed as childcare, and only those invited to join can attend.

	Wider community access to facilities
	Some Pyramid projects are run by local voluntary groups, and many of them involve volunteers from outside the school community, including university students and members of the general public.  The clubs are generally run after school, thereby bringing the wider local community into the school and making more efficient use of school premises.


For more on extended services visit http://www.education.gov.uk/popularquestions/schools/typesofschools/extendedschools/a005585/what-are-extended-services 

8.  Healthy Lives, Healthy People
This white paper (http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_121941) on public health  was presented to Parliament in November 2010 and looked at how to tackle the health challenges facing Britain, including obesity, smoking, sexually transmitted diseases, drug and alcohol misuse, and mental health problems.  Issues raised in the paper that are relevant to Pyramid are shown in bold below.

Inequalities in health reflect social divides in Britain and are getting worse, with poorer people suffering more ill-health and dying younger.  However, central dictates have done little to improve the situation, so the strategy will be to devolve responsibility for public health to local communities and to support them to deliver local solutions to their problems.  A new national body, Public Health England, will oversee public health in England, providing excellence, expertise and responsiveness.

This new approach aims to build people’s self-esteem and resilience, right from infancy, as these are seen as essential for good health.  Taking care of children’s health and development could improve educational attainment and reduce the risks of mental health and unhealthy lifestyles.  Ring-fenced money will be provided to local authorities to ensure that health promotion is prioritised, and local Directors of Public Health will work with local authorities and the NHS to oversee services and ensure targeted improvements are achieved.

The White Paper recognises that half of all lifetime mental health illnesses start before the age of 14.  Mental ill-health disproportionately affects people from black and minority ethnic communities, and people who suffer mental ill-health are more likely to smoke, die young and have drug and alcohol problems.  As in other areas, evidence-based interventions are promoted, with the recognition that we do not always know what works best so need to find out.  

Delivery of services will be more community and school-based.  The Healthy Schools programme will remain as a voluntary programme.  It is recognised that good schools contribute to their pupils’ well-being through offering good PSHE and working with other local organisations to support children with additional needs.  Local strategies should aim to improve self-esteem and develop positive social norms, and interventions should tackle the root causes rather than just the symptoms of behavioural difficulties.  School-based mental health promotion can improve self-esteem and reduce risky behaviour, particularly for those most at higher risk.

Central government will support child and adolescent interventions that promote mental-health resilience and effective early treatment to reduce the likelihood of problems persisting into adulthood.  The latest mental health strategy is described in more detail under No health without mental health in section 11 of this document.

9.
Healthy Schools 
The DfE recognises that schools play an important role in supporting the health and well-being of their pupils, and so it provides a series of tools on its website (http://www.education.gov.uk/schools/pupilsupport/pastoralcare/a0075278/healthy-schools) to enable schools to develop a Healthy Schools plan.  The tools are based around a system of Plan-Do-Review, starting with an analysis of the health and well-being needs of the school.  Schools are then invited to identify a priority area to work on, possibly one that will require them to work with a cluster of schools or other external partners.  They should then identify milestones, implement their chosen interventions, and monitor outcomes.
There is no prescription about the type of project undertaken, but some schools may want to target emotional health and wellbeing.  Pyramid is a useful intervention to help address the needs of quieter, more withdrawn children because:

· The screening tools used to identify such children can be used to carry out before and after measures, hence quantifying the impact on the children involved (and possibly control groups).
· Very few interventions target this particular group: most behaviour support in schools is directed at those who externalise their difficulties.

· Pyramid is inexpensive and sustainable within a school, using either school staff or local volunteers to run clubs.

· Pyramid clubs can be set up across a cluster of primary and secondary schools, with efficiencies in training club leaders to run clubs at Key Stage 2, at the transition to secondary school, and at Key Stage 3.

· Pyramid is a well-proven intervention used across England, Wales and Northern Ireland, supporting over 6,000 children and young people a year, with a range of academic research supporting its effectiveness.

10.
No health without mental health
This policy document (http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_123766)  issued in February 2011 is a cross-government mental health outcomes strategy for people of all ages, and is the first that combines adult and child mental health and gives equal priority to physical and mental health.  The report recognises that ‘mental health is central to our quality of life, central to our economic success and interdependent with our success in improving education, training and employment outcomes and tackling some of the persistent problems that scar our society form homelessness, violence and abuse, to drug use and crime. .. promoting good mental health and intervening early, particularly in the crucial childhood and teenage years, we can help to prevent mental illness from developing and mitigate its effects when it does.’  People who do develop mental health problems often have fewer qualifications, find it harder to get and keep work, have lower incomes, are more likely to be homeless, have poor physical health and live in areas of high social deprivation.

Mental health costs the economy in England an estimated £105bn a year, and treatment costs are expected to double in the next 20 years.  Mental health problems represent 23% of the total burden of ill health in the UK and are the largest single cause of disability.  Around £2bn a year is spent on social care for people with mental health problems.

One in four adults will suffer a mental health problem at some point in their life, and one in ten children has one at any time.  Half of those with lifetime mental health problems experience their first symptoms before the age of 14.  For that reason, early diagnosis and intervention is essential.

However, this strategy is not just about statistics and economics: it adopts a social justice perspective, recognising that certain groups are more likely to experience mental health problems and services are less likely to meet their needs, including those from black and minority ethnic groups and those from lower socio-economic groups.  It is not just about saving money, but about quality of life and, especially for children, giving them a good experience of childhood which will enable them to go on to become good parents themselves and so avoid another generation with mental health problems.  The strategy address both prevention and treatment of mental health problems.

Specific ways in which Pyramid can be seen to support this strategy include:

	Early intervention when problems are least severe
	Pyramid is an early intervention that can be used to support those showing early signs of difficulty.  Sometimes the club experience reveals underlying problems, allowing referrals on to more specific support services.  The use of a screening tool across the whole year group allows Pyramid to pick up children who are a cause of concern but who, because of their tendency to internalise their difficulties, are otherwise unlikely to be picked up until they reach crisis point.  As clubs take place over 10 weeks, which allows the club leaders to develop a trusting relationship with the club members, any underlying problems are likely to come to light and very often are addressed just by attending the club.

	Identification of problems among children and adolescents
	Use of the Goodman’s SDQ, combined with a meeting to discuss potential candidates for the club, allows those children who would most benefit to be quickly and easily identified.  Pyramid clubs are suitable for use with children aged 7-14.  For those children not suitable for Pyramid clubs, other interventions can be recommended based on their SDQ scores.

	Targeted at the most vulnerable
	By their very nature, quiet, withdrawn children who internalise their difficulties do not draw attention to themselves, so they are often overlooked by families, schools and other support services.  However, that does not mean their problems are any less pressing than children with conduct or hyperactivity disorders.  They are unlikely to ask for, and to receive help, until their problems have become too big to manage.  Many Pyramid club children are displaying signs of depression, anxiety, self-harm and phobias.  Without support these conditions can worsen as they get older, getting in the way of them developing supportive relationships with peers and adults, and leading to poor school attendance and attainment.

	Evidence-based interventions
	Academic research and multiple evaluations of impact are available to support the effectiveness of the Pyramid approach.

	Meeting the needs of BME groups, boys and girls
	Recent research in Ealing and Manchester has demonstrated that Pyramid works equally well for boys and girls and across a range of ethnic groups.

	Local, school, community based interventions
	Pyramid is delivered as a local intervention, with the full co-operation of schools and families.  Most Pyramid club leaders are local to their school and often reflect the make-up of the local community.  Clubs are easily tailored to suit the needs of the school and the community.

	Participation in meaningful activity, good social relationships, reducing isolation and building supportive networks and relationships all help to promote good mental health
	Pyramid is a group-work intervention because we believe that being part of a supportive group is essential for the development of children and adolescents.  The activities that are recommended at Pyramid clubs specifically address these key features that help to develop good mental health.  Training for Pyramid club leaders brings these key features to the fore.

	Reducing stigma
	Because it is usually run as an after-school activity, Pyramid does not draw the same sort of stigma that a clinical intervention can.  Clubs are fun, empowering places to be, and the challenge is more often to stop others who do not need them from attending rather than persuading children or adolescents to attend. 

	Foresight report – Five ways to wellbeing
	Foresight suggests that the following are essential elements for building well-being: connecting with other people (friends, family, neighbours), being active, taking notice of things around you, keeping learning, and giving something back by being nice to someone else.  These are all key features of the ethos of Pyramid clubs, supported by the activities recommended and the training for club leaders.


11.  SEAL (Social and Emotional Aspects of Learning)

SEAL is a programme for schools that directly teaches social and emotional skills.  It was developed on behalf of the Department for Educations’ predecessor and was introduced to primary schools nationally in 2005, following a 2-year pilot, and to secondary schools in 2007.  

The SEAL materials include both ideas for whole school activities (assembly plans, staff development, changing the ethos of the school etc.) and lesson plans that focus on specific issues in the classroom.  In primary schools a spiral curriculum has been developed, which revisits the same 7 themes every two years as children develop a deeper understanding of the topic.  Schools work through the Red set (Foundation stage), Blue set (Years 1 and 2), Yellow set (Years 3 and 4) and Green set (Years 5 and 6) of resources for children: alongside these, there is a Purple set with activities for use in the staffroom, a Gold set of family activities and a Silver set of small-group activities.  In secondary schools, SEAL is designed to be taught in PSHE (Personal, Social and Heath Education) lessons or tutor time, but can permeate other subjects across the curriculum and should influence, and is influenced, by wider social and environmental issues across the school.

The SEAL guidance recommends teaching all children social and emotional skills: universal teaching improves the atmosphere in the school and provides greater support to those children who struggle with social and emotional skills.  However, it is recognised that some children will need to do more work on the skills in a small group setting, or even need one-to-one support.

The themes covered by the SEAL materials are:

	Primary SEAL

· New beginnings

· Getting on and falling out

· Say no to bullying

· Going for goals!

· Good to be me

· Relationships

· Changes
	Secondary SEAL

· A place to learn

· Learning to be together

· Keep on learning

· Learning about me


The SEAL materials address 5 key areas of knowledge, skill and understanding, both at primary and secondary level.

	Primary SEAL 


	Secondary SEAL 
	How Pyramid supports SEAL

	Self-awareness

· Knowing myself

· Understanding my feelings
	Self-awareness

· Knowing myself

· Understanding my feelings
	The ethos of Pyramid is very much about understanding and supporting children’s social and emotional development.  Training of club leaders and others involved in Pyramid emphasises the importance of these skills and provides many opportunities to try them out in preparation for running clubs.   Pyramid is very aware that changing attitudes is key to how adults deal with children (especially in managing their behaviour) and in how children respond in return.

All of the skills identified in the SEAL materials are addressed at Pyramid clubs through: celebration of each child’s individual strengths and characteristics; team games; raising self-esteem through learning new skills; nurturing self and others with food; and through the extensive use of circle time to discuss and explore feelings.   Children are encouraged to persevere and to problem-solve in a fun, caring and supportive environment.   

As Pyramid is a group intervention it offers the opportunity to develop friendships that continue after the club has finished.  Our Transition clubs particularly help those changing schools to cope better in secondary.

The SEAL materials recognise that some children will need support over and above the whole school/whole class SEAL elements, and Pyramid is well-placed to deliver additional small group work.



	Managing feelings

· Managing how I express my feelings

· Managing the way I am feeling
	Managing feelings

· Managing my expressions of emotions

· Changing uncomfortable feelings and increasing pleasant feelings
	

	Motivation

· Setting goals and planning to meet them

· Persistence and resilience

· Evaluation and review
	Motivation

· Working towards goals

· Persistence, resilience and optimism

· Evaluation and review
	

	Empathy

· Understanding the feelings of others

· Valuing and supporting others
	Empathy

· Understanding the thoughts and feelings of others

· Valuing and supporting others
	

	Social skills

· Belonging to a community

· Friendships and other relationships

· Working together

· Resolving conflicts

· Standing up for myself

· Making wise choices
	Social skills

· Building and maintaining relationships

· Belonging to groups

· Solving problems, including interpersonal ones
	


12.
Social mobility – Opening Doors, Breaking Barriers
The government’s strategy for social mobility (http://download.cabinetoffice.gov.uk/social-mobility/opening-doors-breaking-barriers.pdf) issued in April 2011 echoes some of the issues raised in the Child Poverty strategy, Early Intervention and in the education white paper The Importance of Teaching.  The government wishes to promote fairness – a society where everyone is free to flourish and rise, where birth is never destiny and life chances are not dictated by the home a child is born into, the neighbourhood they grow up in, the school they go to or the jobs their parents do.  
However, the reality in Britain is the influence of parental income on a child’s income is stronger than in nearly every other OECD country.  The report contains lots of impressive diagrams that reinforce the unfairness of modern British society.  However, changing that will not be easy and will take a long time.  The approach is a life cycle framework, with interventions targeted at the foundation years (0-5), school years (5-16), transition to work, and adulthood.  The most relevant for Pyramid are those in the school years.  Here, the approach is to:

· Help children to develop crucial skills and capabilities that will support them to succeed in life.  Qualifications are important, but so too are social and emotional skills, aspirations and expectations.

· Raise standards in all schools (as described in The Importance of Teaching), narrow the gap in attainment between different groups of pupils (using the Pupil Premium and the Education Endowment fund), and to raise children’s aspirations.  It is important at this stage to develop self-awareness, self-esteem and confidence to take decisions and seize control of their own future learning and careers.

This will be done by:

· Encouraging people from all sectors to go into schools to act as role models for more disadvantaged pupils.

· Encouraging out of school activities which help children and young people to develop valuable soft skills and social networks.

It could be argued that Pyramid fits very well with both the approach and the specific types of interventions suggested, although there is no additional money for this (over and above the Pupil Premium and potentially the Education Endowment fund).  The use of university students or business volunteers as Pyramid club leaders could help to raise aspirations, and the activities and ethos of the clubs help children and young people to find their own voice and assert their own needs and wishes.

For the transition years and adulthood, it is recommended that young people and adults should get opportunities to volunteer that would help with their career.  Here again Pyramid can offer something suitable: the club leader experience has been shown to raise the self-esteem and skills of the club leaders as well, offering them opportunities to develop soft skills like team-working, and providing suitable references and encouragement for them.
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